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Abstract 

 As an agricultural education teacher, there are several responsibilities an individual has to 

take on, such as classroom instruction, FFA contest preparations, FFA chapter management, and 

student SAE record keeping. With this list of responsibilities, there is a need for agricultural 

teachers to have a want to manage records for both students and their program. The Agricultural 

Experience Tracker is an online resource that assists teachers in managing the various aspects of 

their career. The Agricultural Experience Tracker is a large platform that many preservice and 

in-service teachers struggle with implementation into their comprehensive programs. Data were 

collected through the use of questionnaires that were distributed to preservice and in-service 

teachers in Ohio to determine the perceived knowledge and importance of competencies related 

to the Agricultural Experience Tracker. Through the questionnaires, the results indicated a need 

for professional development in four major areas within the Agricultural Experience Tracker: 1. 

usage of the calendar, 2. SAE grading, 3. school board and 4. administration reporting, and 

classroom journaling. A workshop was developed in each area to provide instruction to early 

career field agricultural education teachers. The workshops will be implemented in future 

agricultural education training including; Indiana Association of Agricultural Educators Summer 

Workshop, Ohio New Teacher Series, and the Ohio State University ASE 5225 course.  
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Section 1 - Introduction 

Career Technical Education 

Within education, there are a variety of options for students to explore and find their own 

career interests. One of the options students may be interested in exploring is course work in 

Career and Technical Education (CTE). CTE are educational programs that provide experiences 

to students through schools or other educational institutions and have a focus on skilled trades, 

science, technology, or career preparation (Career and Technical Education, 2014). CTE used to 

be known as vocational education prior to the transition by the federal government in 2006 

(Press FAQs on Career and Technical Education, 2022). Within CTE programs, there is a 

curriculum for students who are both career and academic bound. CTE contains a long list of 

career clusters which offer several different programs in each of the clusters. A few examples of 

those career clusters manufacturing, finance, architecture, and construction (Career Clusters, 

2022). Agricultural education is one of the educational fields that fall within CTE as a career 

cluster. Agricultural education has been a field of education that has been evolving for over a 

century (Smith-Hughes Act: The Road to It and What It Accomplished, 2022). 

Influences on Teacher Retention 

Within the field of education, there are several negative influences that affect teacher 

retention within the career. Teacher retention refers to how long a teacher stays in the career 

field. Several researchers have identified factors that influence teachers to leave education, 

including (a) low self-efficacy concerns, (b) low motivation, (c) a demoralizing work 

environment, (d) work-life balance issues, and (e) burnout (Borman & Dowling, 2008; Brill & 

McCartney, 2008; Clark, 2012). These factors are known reasons for agricultural education 
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teachers leaving the profession of teaching as well (Boone & Boone, 2007; Cano & Miller, 1992; 

Castillo & Cano, 1999; Cooper & Nelson, 1981; Epps, et al., 2010; Kitchel, et al., 2012; 

Newcomb, et al., 1987; Odell, et al., 1990; Thieman, et al., 2012).  

Teacher Shortages 

It is well known throughout the United States, there is a major teacher shortage that is 

causing negative impacts on education. About two-thirds of the states reported shortages of 

teachers in at least one CTE area (Quinton, 2017). The teacher shortage is caused by a multitude 

of issues but due to the overwhelming number of teachers either retiring or leaving the 

profession for other reasons, students are struggling to have their academic needs met (Castro, et 

al., 2010). It is estimated the overall shortage of teachers to be 112,000 qualified teachers 

annually (Sutcher, et al., 2016). The teacher shortage is known as a crisis that is impacting the 

United States and its education system (Sutcher, et al., 2016). Within the agricultural education 

field, there is also a known teacher shortage (Smith, et al., 2017). According to the 2019 National 

Agricultural Education Supply and Demand Study, there were a total of 605 agricultural 

education educators not returning to the classroom for the following school year in 2019- 2020 

(Foster, et al., 2019). As this is a continuing battle for school systems, there needs to be a way to 

address the underlying issues of why teachers are choosing to leave the profession of teaching. 

Responsibilities of Agricultural Education Teachers 

Through research it has been revealed that a multitude of agricultural education teachers 

surpass a forty-hour work week on a regular basis, completing such tasks as lesson planning, 

paperwork, coaching career and leadership development events, grading student work, and 
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supervising students' supervised agriculture experience (Sorensen, et al., 2016). This has led to 

agricultural teachers needing to find ways to simplify their day to day through curriculum 

instruction, FFA, or Supervised Agricultural Experiences to be able to maintain the longevity of 

the career. It has been known with the teacher shortages, that there is a connection to teacher 

burnout due to the overwhelming demands any teacher has put upon them (Castro, et al., 2010). 

Agricultural education teachers and FFA advisors are no exception to this level of teacher 

burnout (Croom, 2003).  

With teachers who are entering the career field of education, it is important to be able to 

set them up for success early in their career. This will allow for less stress and greater teacher 

success. Agricultural education teachers have not only the responsibilities of the classroom but 

also the FFA and SAEs. The FFA responsibilities include conducting meetings, preparing 

students for contests, and tracking FFA participation. Through SAEs, teachers are required to 

manage student records and evaluate the students’ SAE projects.  

The Agricultural Experience Tracker is an online resource that can assist teachers with 

managing records for the three components of an agricultural education program. There is a need 

for providing instruction on the Agricultural Experience Tracker to allow for teachers to have 

more confidence in the program as a resource to use within their program. Having the AET 

system can allow teachers to track student SAEs, teacher hours, and chapter records. This 

resource can serve teachers and their students in managing the overall agricultural education 

program. With the AET system, several tasks of teachers can be simplified, such as student SAE 

managing. With simplifying and reducing these additional responsibilities agricultural education 

teachers take on by utilizing the AET system, there potentially could be less items to manage 
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from day to day. The simplifying and reducing of the responsibilities can also lead to less teacher 

burnout and keeping teachers in the educational career field.  

Needs Statement 

 Based on the lack of the AET workshops in Ohio, there is a need to provide additional 

support to agricultural education teachers on the AET resource. The AET platform has online 

instructional videos for reference, however, these videos are general for teachers across the 

country to use. There is a lack of AET training for specifically Ohio agricultural education 

teachers. With teachers utilizing the AET system for award applications, they are unaware of 

additional support the AET system can provide for them and their overall program. The AET 

resource allows for teachers to simplify tasks that they are already having to do such as SAE 

grading and managing chapter records. Through the AET system, teachers and students will 

work together in the same platform to conduct business within the agricultural education 

program.  

Purpose & Objectives 

Within the agricultural education community, there is a need to solidify and simplify 

varying tasks among teachers. The AET is a tool that allows for record keeping of students' 

supervised agricultural experiences and the overall programming of the agricultural departments. 

Within the agricultural education program, there is a need for better education about the purpose 

and the usage of the Agricultural Experience Tracker as a resource for the overall program. With 

better education and understanding of AET, teachers may have a greater desire to utilize the 

program to support them in their classrooms. 
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1. Determine the level of importance and knowledge for the Agricultural Experience 

Tracker competencies of preservice teachers on the Agricultural Experience Tracker 

2. Evaluate the areas of need for curriculum development by the in-service teachers 

perceived level of important and knowledge of the Agricultural Experience Tracker 

within agricultural education programs 

3. Develop professional development for early career field teachers on to use in the 

implementation of the Agricultural Experience Tracker through calendar usage, SAE 

grading, school board and administration reporting, and classroom journaling 
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Section 2 - Literature Review 

Attribution Theory 

Attributions are the way individuals give perceptions to their everyday situations. When 

considering attributions, individuals will say something is attributing to or causing a specific 

event or behavior that is occurring around them. The idea of attributing to something and then 

causing something else is referred to as the Attribution Theory (Attribution - Social Psychology, 

2022).  

Attribution Theory is a theory that an individual attempts to understand the behavior of 

others by attributing feelings, beliefs, and intentions of an individual (Attribution Theory Causal 

Attribution Theory, 2023). The theory essentially looks at why people do what they do and the 

motivations for those actions. Fritz Heider is known as the “father” of the attribution theory and 

his first discussions about the theory occurred in 1958 (Heider, 1958). The theory was based on 

the idea of attribution related to perceptions regarding the causes of outcomes that impact the 

individual observer (Heider, 1958). Heider (1958) as cited in McLeod, 2012  “believed that 

people are naive psychologists trying to make sense of the social world. People tend to see cause 

and effect relationships, even where there is none!” (para. 3).  

With the Attribution Theory, there is a three-stage process that Heider and his colleagues 

have underlined. The first being the way a “person must perceive or observe the behavior” 

(Weiner, 2022, p. 1). The second being the person “must believe that the behavior was 

intentionally performed” (Weiner, 2022, p. 1). The final stage of the process is when “the person 

must determine if they believe the other was forced to perform the behavior” (Weiner, 2022, p. 

1).  



 
Howell 12 

 

There are two types of attribution: dispositional and situational attribution (see Figure 1). 

Dispositional attribution assigns the cause of the behavior to some internal characteristic of a 

person, rather than an outside force (McLeod, 2012). Dispositional attribution is often referred to 

as internal attribution. Within the dispositional attribution, there is traditionally a focus on an 

event or behavior being caused by internal feelings or traits (Attribution - Social Psychology, 

2022). Situational attribution is the process of assigning the cause of behavior to some situation 

or event outside a person’s control rather than to some internal characteristic (McLeod, 2012). 

Situational attribution is often referred to as external attribution as the person does not have 

control of the situation or event around them (Attribution - Social Psychology, 2022). 

Figure 1 

Attribution Theory  

 

 

 

 

 

 

 

 

 

When individuals look at the attribution of their behaviors, often there are biases 

associated with the situation. Many times, these biases lead the individual to make the incorrect 

attributes to the given situation. There are three known attribution biases known as “fundamental 
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attribution error, the self-serving bias, and just the world hypothesis” (Attribution Bias - Social 

Psychology, 2022, p. 2). 

The fundamental attribution error is something also known as the correspondence bias 

(Attribution Bias - Social Psychology, 2022). This attribution error “is the tendency to attribute 

other people’s behavior to internal factors such as personality traits, abilities, and feelings” 

(Attribution Bias - Social Psychology, 2022, p. 1). For example, when someone is explaining 

their own actions or behaviors to a situation, they are attributing to situational attributes 

(Attribution Bias - Social Psychology, 2022). 

The self-serving bias is an idea that one may attribute successes to internal factors, 

meaning their own doing is what made them successful (Attribution Bias - Social Psychology, 

2022). On the other side, failures would then be due to situational factors (Attribution Bias - 

Social Psychology, 2022). The self-serving bias is thought to be more relevant the longer an 

event would pass (Attribution Bias - Social Psychology, 2022). For example, if someone wins a 

race that would be due to their own ability or talent. If they would then lose, it was due to others 

participating or bad luck. The individual would tend not to bring the failure as a part of their 

internal attribute.  

The Just World Hypothesis is the final bias associated with attribution theory. This bias 

refers to individuals believing the world is “fair and that people get what they deserve” 

(Attribution Bias - Social Psychology, 2022, p. 2). Many believe this is the bias that gives people 

a sense of security. This allows for individuals to make peace with situations that may be 

difficult for them to handle (Attribution Bias - Social Psychology, 2022).  

Attribution theory can be transitioned into the life of a teacher and the experiences they 

have each day. When considering the attribution, a teacher needs to make to their students and 
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their career, there are varying different factors both internally and externally. There is constant 

attribution a teacher must make over their career but also in the day-to-day of the classroom. For 

example, a teacher can control their own behaviors in their classroom, but they cannot control 

their students, parents, and administrators who are a part of the education system. The behavior 

of the teacher is considered a dispositional attribution. The behaviors and interactions with the 

others would then be a situational attribution. The teacher, students, parents, and stakeholders are 

attributing to the success or failure of a classroom. Based on the attributions being made by the 

various groups for the teacher and their classroom, this can affect the time a teacher stays in the 

career field.  

As an agricultural education teacher there are more specific ways the attribution theory 

connects. When considering FFA awards applications, there can be a correlation between the 

success of student applications to how teachers guide students in record keeping. Ohio 

agricultural education teachers strive to get students state and American degrees. Figure 2 

illustrations the connection between teachers, degree applications, community recognition, 

attribution theory. Ohio agricultural teachers are required to prove their programs are successful 

and one way to do this is through degrees and proficiency awards. For teachers to apply for 

degrees and proficiencies, they have to assist their students in completing record books. These 

books can be done through the AET system or through paper books. In Ohio, record books are 

almost exclusively completed through the AET system due to the applications having to be 

submitted electronically. With success of state and American degrees as well as proficiencies, 

many schools recognize this as a high achievement for the FFA chapters. This achievement is 

also widely recognized by the community who supports the local FFA chapter. These 

achievements are attributed to what the school and community believe as a successful FFA 
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chapter. These situational attributions of the community then play a role into a teacher’s 

dispositional attribution to know how the AET system operates. If a teacher does not know how 

to utilize the AET resource, they are being pushed to learn the system quickly to be able to have 

their students apply for these degrees and proficiencies. The ideology of teachers knowing how 

to utilize the AET system to apply for degrees and proficiencies correlate in many schools on 

how successful the FFA chapter is.  

Figure 2 

Ohio Agricultural Education Teachers Attribution to FFA Award Applications 
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Teacher Retention 

 There are many different reasons why a teacher may decide to leave the profession. There 

have been several studies with a focus on teacher retention and have indicated teachers are at risk 

of leaving the profession early in their careers (Heath-Camp, et al., 1990; Kelsey, 2006; Myers, 

et al., 2005). It has been cited that teachers are leaving the profession due to federal mandates of 

standardized testing, little support from administrators and other individuals, lack of pay and 

respect for the overall profession (Flynt & Morton, 2009). As teachers are feeling additional 

pressures from the federal government, there comes a time when teachers say enough is enough 

and they choose to leave the profession. With teachers leaving the profession, there is a higher 

need for new teachers to replace them. There are high pressures on the new teachers having to 

step in and fill the shoes of veteran teachers. With high expectations on younger teachers, there is 

an alarming rate of teachers leaving the career within the first few years of teaching. According 

to Ingersoll and Smith (2003), it is reported that younger teachers within their first five years are 

leaving the profession at a rate over 40% than those who are choosing to stay. Out of every five 

teachers entering the profession as first year teachers, two of them will leave the profession 

within the first five years (Ingersoll, Smith, 2003). The retention rate of the teachers is extremely 

low, and this is impacting students’ education in a negative way (Ronfeldt, et al., 2012).  

The agricultural education field is not neglected from the teacher retention problem. In 

previous research, it is estimated that 30-50% of agricultural education teachers leave the 

profession within those first five years of their career (Blackburn et al., 2017; Hong, 2010; 

Rinke, 2007). This statistic is similar to the overall retention of teachers across all areas. In the 

agricultural education classroom, there have been additional responsibilities on the teacher since 

the beginning of agricultural education. It is determined that on average, agricultural education 
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teachers are spending more hours in their career weekly, than teachers with fifty-five to sixty 

hours a week (Sorensen, et al., 2016). Since the start of agricultural education in the early 1900s, 

teachers have spent many hours in various aspects of their role as an agricultural education 

teacher.  

Smith Hughes Act 

In 1908, Rufus Stimson was introduced as the director of the Smith’s Agricultural School 

(Moore, 1988). With the start of Stimson as the director of the school, this was the beginning of 

agricultural education. Stimson had a strong passion for record keeping in the process of 

agricultural education (Moore, 1988). About a decade later in 1917, the Smith-Hughes Act was 

developed stating there would be federal financial support to high school agricultural education 

programs. The Smith Hughes Act was formerly known as the National Vocational Education 

Act. The Smith Hughes Act provided federal aid for secondary education to take place in 

classrooms (Smith-Hughes Act: The Road to It and What It Accomplished, 2022).  

Prior to the Smith Hughes Act, many referred to education as textbook learning where 

there was minimal hands-on or work-based learning occurring. Many felt this was a disconnect 

to what was actually occurring in the real world with the advancement of technology and 

industry (Smith-Hughes Act: The Road to It and What It Accomplished, 2022). Through the 

implementation of high school agricultural programs, there has been a variety of approaches to 

have students record working hours and FFA activities (Our Story, 2022). 

3 Circle Model of Agriscience Education 

In agricultural education programs, it can take time to develop a comprehensive 



 
Howell 18 

 

agricultural education model. A comprehensive agricultural education model includes classroom 

instruction, FFA, and supervised agricultural experiences (SAEs). In Figure 3, Agricultural 

Education 3 Circle Model, there is a representation of what a comprehensive agricultural 

education program should look like with all three areas working together. Even though there are 

three parts to the agricultural education system that does not mean they should work 

independently. Figure 3, shows how the 3 circles overlap and should work to coincide with each 

other. The classroom instruction is the traditional classroom lessons throughout a school day. 

Each year, teachers have a set schedule of courses they are teaching to their students. 

Coursework can range from animal to plant science to agricultural structure to greenhouse 

management. Within Ohio, individuals must obtain an agricultural education teaching license 

from the Ohio Department of Education to be certified to teach the agricultural education 

courses.  

Figure 3:  

Agricultural Program  

 

 

 

 

 

 

 

 

(Agriculture Program, 2023) 
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The National FFA Organization is the student organization that is partnered within 

agricultural education. All career and technical educational programs have some type of student 

organization. These student organizations are considered to be intracurricular as they include 

both in and out of classroom instruction. The National FFA Organization is where students can 

compete in various agricultural career and leadership events, partake in leadership development, 

and network with the agricultural industry.  

Supervised agricultural experiences are the individual projects students work to complete 

throughout their time within the agricultural education program. These projects are career and 

work based. Students are encouraged to seek out opportunities within the agricultural field that 

are within their career interests. Examples of SAEs are: working at a dairy cattle farm, interning 

at a local veterinary clinic, owning and raising market chickens.  

Agricultural education teachers not only manage their classroom, but they also advise the 

FFA chapter and supervise students’ SAEs. Traditionally, these teachers are put under high 

pressures from administration and the community to have a successful, comprehensive program. 

With the high demand of managing all aspects of the program, the level of frustration and 

isolation an agricultural education teacher may feel is high and in turn push a teacher to leave the 

profession (Boone & Boone, 2007; Fritz & Miller, 2003; Greiman, et al., 2005). 

Recordkeeping 

 As agricultural education programs are constructed through the three-circle model, there 

is a need to ensure a strong recordkeeping system in place for both teachers and students. This 

recordkeeping system allows for organization and better management of the program. Within the 

agricultural education course curriculum, there is an area to teach recordkeeping to students. 
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Students use their recordkeeping skills for the development of their SAEs and accurately 

recording their participation in FFA activities and events. Teachers use recordkeeping through 

tracking of their own hours in and out of the classroom as well as chapter rosters.   

Agricultural Experience Tracker System 

As years progressed of formal agricultural education occurring in high school classrooms, 

Roger Hanagriff, co-developer of the Agricultural Experience Tracker noticed a need for a 

systematic program to assist students and teachers with record keeping of supervised agricultural 

experiences and FFA activities (Our Story, 2022). In 2007, the Agricultural Experience Tracker 

was created with several individuals including Hanagriff. The Agricultural Experience Tracker 

allows for “standard business practices, track[s] the diversity of SAE projects that exist, help[s] 

teachers supervise SAEs, coordinate teachers and students to collaborate in managing the 

agricultural program and collect information teachers can share with their stakeholders to grow 

the value of agricultural education” (Our Story, 2022, The AET Beginnings section, para. 4). 

After the development of the Agricultural Experience Tracker, many states started to implement 

this program to record their students’ SAEs and track the progress of the agricultural education 

programs as a whole (Our Story, 2022, para. 4).  

When attempting to implement SAEs into the comprehensive agricultural program, there 

are struggles many teachers encounter. It is known that SAEs are a key component of the 

program but when looking at the entire program, they have become a small piece of the puzzle 

(Berkey & Sutphin, 1985; Dunham & Long, 1984; Grellner & White, 1992; Leising, 1982; 

Miller, 1980; Osborne, 1988; Vaughn & Cano, 1982; Zurbrick, 1984). There have been many 

reasons why SAEs are a small piece to the overall agricultural education program. Students 
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struggle with motivation, too little teacher time, poor record keeping practices implemented and 

also financial resources are limited (Osborne, 1988). Miozi also noted there is a great deal of 

paperwork (Lee, 1985). Many times students struggle with completing the paperwork when it 

comes to record keeping SAEs.  

The Agricultural Experience Tracker is a resource that allows teachers and students to 

have easier access to the supervised agricultural experience records as well as chapter records. 

The Agricultural Experience Tracker’s mission is to “help students and teachers track 

agricultural educational experiences” (Our Story, 2022, The AET Today section, para. 5).  

Preservice Teachers 

 Preservice teachers are individuals who are preparing to enter the field of education as 

teachers. These individuals are involved in a post-secondary education program and are 

advancing through course work and student teaching experiences to better prepare them to teach 

in a classroom setting. There have been several research studies completed on identifying the 

concerns of preservice teachers as they move into the classroom as the teacher. According to 

Hillison (1977), identifying the concerns of the preservice teachers allows for content to be 

developed and sequenced properly to better prepare those future teachers in their post-secondary 

course work. Through research, preservice teachers are often concerned with their actions in 

their future classroom (Hourigan, 2006). Through practice such as student teaching, preservice 

teachers can move past a concern of themselves to a more student-centered learning approach 

(Hourigan, 2006).  

 Preservice teachers’ have expressed concerns such as “working conditions, professional 

autonomy, poor student motivation, student discipline problems, and lack of recognition and 
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support from administrators” (Knobloch & Whittington, 2002, p. 331). With the agricultural 

education program having multiple components to manage, it can be hard to address all concerns 

of preservice teachers before they enter the career field. Not only does an agricultural education 

program involve the teaching role, it also includes managing supervised agricultural experience 

programs and advising the FFA chapter (Stair et al., 2012). 

It was suggested by Stair, et al. (2012), the concerns of preservice to early career teachers 

change as they move from their teaching preparation courses to student teaching and then into 

the career field. The more experiences in instruction and field preparation preservice teachers can 

have, the concerns changed from their ability to teach to the impact they have on their students 

(Stair, et al., 2012). As preservice teachers begin the adjustment from preservice to in-service 

teachers, there is concern with how to adjust managing time, as student teaching or first years of 

teaching can take over additional time (Sorensen, et al., 2018). As preservice teachers came to a 

closure on their field experiences and started to transition into their own classrooms, the three 

major concerns the preservice teachers described were building professional relationships, 

engaging students, and finding a work-life balance (Sorensen, et al., 2018).  

Based on the research Stair, et al., (2012) conducted, it was suggested there is “a need for 

in-service workshops and professional development for beginning teachers focusing on the 

survival skills necessary for working in a school setting”. With the several responsibilities an 

agricultural teacher takes on, having support throughout their development into the field can 

further support them then trying to address every concern in the teacher preparation program 

(Stair, et al., 2012). 
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Purpose and Objectives 

Within the agricultural education profession, there is a need to solidify and simplify 

varying tasks among teachers. The Agricultural Experience Tracker is a tool that allows for 

record keeping of students' supervised agricultural experiences and the overall programming of 

the agricultural departments. Within the agricultural education program, there is a need for 

professional development focusing on the purpose and the usage of the Agricultural Experience 

Tracker as a resource for the overall program. With better understanding of the program, teachers 

may have a greater desire to utilize the program to support them in their classrooms. 

1. Determine the level of importance and knowledge for the Agricultural Experience 

Tracker competencies of preservice teachers on the Agricultural Experience 

Tracker 

2. Evaluate the areas of need for curriculum development by the in-service teachers 

perceived level of important and knowledge of the Agricultural Experience 

Tracker within agricultural education programs 

3. Develop professional development for early career field teachers on to use in the 

implementation of the Agricultural Experience Tracker through calendar usage, 

SAE grading, school board and administration reporting, and classroom 

journaling 
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Section 3 - Data Collection 

For this project, the goal was to develop professional development workshops to guide 

early career agricultural education teachers in the utilization of the Agricultural Experience 

Tracker within their comprehensive agricultural programs. With initial online research, I 

discovered there was a lack of resources for agricultural education teachers on the Agricultural 

Experience Tracker (AET). The AET is an online resource that allows teachers to have one 

location for student, teacher, and chapter records. 

To have a better understanding of what curriculum is needed among preservice and early 

agricultural education teachers in the area of the Agricultural Experience Tracker, I created two 

different questionnaires to distribute to the two different groups of teachers. The preservice 

teacher sample group included participants from three Ohio universities which have an 

agricultural education teacher preparation program. The preservice teachers allowed for an 

understanding of their current knowledge on the Agricultural Experience Tracker. The in-service 

teacher sample group were third-, fourth-, and fifth-year high school agricultural education 

teachers in Ohio. The in-service teachers allowed for an understanding of their knowledge and 

the importance of competencies related to the Agricultural Experience Tracker. The 

questionnaires were created through The Ohio State University Qualtrics system. This study was 

reviewed and deemed exempt by The Ohio State University Institutional Review Board (Study 

2022E1159). 

Questionnaires 

The questionnaire contained two different scales focusing on the teacher’s knowledge 

related to and the perceived importance of AET. Each scale contained Likert items to collect 
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data. The knowledge-based questions asked teachers to rank their knowledge on the AET 

competencies from not knowledgeable at all, slightly knowledgeable, moderately 

knowledgeable, very knowledgeable, and extremely knowledgeable. These knowledge-based 

competencies are asked in both the preservice and in-service teachers’ questionnaire. The 

perceived level of importance competencies were asked using a five-point scale with areas of not 

important at all, slightly important, moderately important, very important, and extremely 

important. The perceived level of importance competencies were asked in both questionnaires.  

The preservice agricultural education teacher’s questionnaire asked questions related to 

the preservice teacher's knowledge and perceived importance of the Agricultural Experience 

Tracker. In the questionnaire, there were fifteen competencies where the participants were asked 

to rate their knowledge and perceived importance of the competencies to an agricultural 

education program. The competencies were developed based on research throughout the AET 

system in their AET video library for teachers. The competencies which the participants were 

asked to rate involved all three components of the three-circle model of agricultural education; 

classroom instruction, FFA, and SAEs through the questionnaire (see Appendix B). The next 

section of the questionnaire asked the participants to answer questions related to the likely use of 

the Agricultural Experience Tracker in their future programs. The final section asked basic 

questions related to the participants' demographics, such as age, rank in their program, number of 

years they were involved in an agricultural education program in high school.  

 The in-service agricultural education teachers’ questionnaire had a question in the 

beginning asking the number of years the teacher had been teaching in an agricultural education 

program. The sample group for this questionnaire was third, fourth, and fifth year teachers. 

Asking this question at the beginning allowed me to have the correct sample group being 
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surveyed. After participants gave consent to the questionnaire and asked if they were in the 

sample group, the first section of the questionnaire asked participants to indicate their perceived 

level of importance and level of knowledge related to fifteen Agricultural Experience Tracker 

competencies (see Appendix D). The fifteen competencies were all related to different parts of 

the agricultural education three-circle model: classroom instruction, FFA, and SAEs. The next 

section asked about the usage of the Agricultural Experience Tracker in the participants' 

agricultural education programs. Questions were related to the number of times the teacher 

utilized the Agricultural Experience Tracker with their students for classroom instruction, FFA, 

and SAEs. Participants were also asked to state what the most beneficial area of the Agricultural 

Experience Tracker is to their program. In the final section, participants were asked about basics; 

such as age, number of years they had taught agricultural education, the average graduation size 

of their school, and number of agricultural education teachers at their school.  

Data Collection 

The preservice teacher survey was distributed by forwarding the survey to the agricultural 

education program coordinators at three universities that offer an agricultural education training 

program. Those schools include The Ohio State University, Wilmington College, and Central 

State University. The coordinators were asked to distribute the questionnaire to their preservice 

teachers by forwarding the invitation email and questionnaire link (see Appendix A) to their 

school’s preservice teachers. By surveying the preservice teachers, data was collected to 

determine what the current knowledge is on the Agricultural Experience Tracker.   

The in-service teacher’s questionnaire was distributed by using the Ohio Agricultural 

Education Educators listserv. This is an email pool for all agricultural education teachers in the 
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state of Ohio. An invitation email with the questionnaire link (see Appendix C) was sent to all 

teachers through the listserv. One of the first questions in the questionnaire allowed me to 

determine if the individual was a third- to fifth-year teacher. If they choose any other year 

outside of this range, they are directed to the end of the survey. The questionnaire was set up to 

use skip logic, which would end the survey for someone who chose anything other than a third- 

to fifth-year teaching status. The non-three-, four-, five-year teachers were not counted in any of 

the data numbers pertaining to the importance of the AET competencies or the knowledge on the 

AET competencies.  

The questionnaires were both distributed at the same time. After two weeks, there was a 

reminder email sent out to remind participants to complete the questionnaire for both preservice 

and in service teachers (see Appendices E and F). One final email was sent out the day before the 

questionnaire was closed for both groups of participants (see Appendices G and H).  
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Section 4 - Results 

Preservice Teachers Questionnaire 

 In the preservice teachers questionnaire, there were 26 individuals who indicated they are 

currently studying to be agriscience education teachers. In the questionnaire, 63.16% of the 

preservice teachers indicated that journaling students' FFA activities via manual entry is very 

important or extremely important (see Table 1). 89.48% of the preservice teachers indicated that 

journaling students’ SAE hours in AET to be very important or extremely important (see Table 

1). 68.42% of the preservice teachers indicated that journaling of students' classroom activities 

into AET to be very important or extremely important (see Table 1). 84.21% of the preservice 

teachers indicated that record keeping students’ SAEs in AET to be very important or extremely 

important (see Table 1). 78.95% of the preservice teachers indicated that teaching students how 

to use AET for FFA participation tracking as very important or extremely important (see Table 

1). 
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Table 1  

Preservice Teacher Frequency of Perceived Level of Importance for AET Competencies (n = 19) 

  Not 
Important 

at All 

Slightly 
Important 

Moderately 
Important 

Very 
Important 

Extremely 
Important 

Grading of students’ 
SAEs in AET 

0, 0.00% 4, 21.05% 7, 36.84% 5, 26.32% 3, 15.79% 

Journaling students 
FFA activities in AET 
via manual entry 

0, 0.00% 0, 0.00% 7, 36.84% 8, 42.11% 4, 21.05% 

Journaling students 
FFA activities in AET 
via scanner/QR code 

1, 5.25% 2, 10.53% 8, 42.11% 4, 21.05% 4, 21.05% 

Journal students SAE 
hours in AET 

0, 0.00% 0, 0.00% 2, 10.53% 9, 47.37% 8, 42.11% 

Journaling of students 
classroom activities to 
state standards 

0, 0.00% 2, 10.53% 4, 21.05% 9, 47.37% 4, 21.05% 

Implementation of the 
AET calendar 

0, 0.00% 3, 15.79% 11, 57.89% 1, 5.26% 4, 21.05% 

Usage of the AET 
calendar 

0, 0.00% 4, 21.05% 10, 52.63% 1, 5.26% 4, 21.05% 

Record keeping 
student’s SAEs in AET 

0, 0.00% 0, 0.00% 3, 15.79% 3, 15.79% 13, 68.42% 

Teaching students how 
to use AET for FFA 
participation tracking 

0, 0.00% 1, 5.26% 3, 15.79% 2, 10.53% 13, 68.42% 
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 70.59% of the preservice teachers indicated that teaching students how to use AET for 

SAE record keeping to be very important or extremely important (see Table 2). 88.23% of the 

preservice teachers indicated that the usage of the AET for award applications to be very 

important or extremely important (see Table 2). 64.70% of the preservice teachers indicated that 

the usage of the AET for reporting state reports to be very important or extremely important (see 

Table 2).  

Table 2  

Preservice Teacher Frequency of Perceived Level of Importance for AET Competencies (n = 17) 

  Not 
Important 

at All 

Slightly 
Important 

Moderately 
Important 

Very 
Important 

Extremely 
Important 

Teaching students how 
to use AET for SAE 
record keeping 

0, 0.00% 0, 0.00% 5, 29.41% 8, 47.06% 4, 23.53% 

Teaching students how 
to use AET for 
classroom journaling 

0, 0.00% 2, 11.76% 5, 29.41% 8, 47.06% 2, 11.76% 

Usage of AET for 
award applications 

0, 0.00% 0, 0.00% 2, 11.76% 10, 58.82% 5, 29.41% 

Usage of the AET for 
reporting for school 
board 

1, 5.88% 2, 11.76% 5, 29.41% 5, 29.41% 4, 23.43% 

Usage of the AET for 
reporting for 
administration 

1, 5.88% 1, 5.88% 7, 41.18% 2, 11.76% 6, 35.29% 

Usage of AET for 
reporting for state 
reports 

0, 0.00% 2, 11.76% 4, 23.53% 5, 29.41% 6, 35.29% 
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In the questionnaire, 65.00% of the preservice teachers indicated they are not 

knowledgeable at all or slightly knowledgeable in grading students’ SAEs in AET (see Table 3). 

60.00% of the preservice teachers indicated they are not knowledgeable at all or slightly 

knowledgeable in journaling students’ FFA activities in AET via a scanner or QR code (see 

Table 3). 58.82% of the preservice teachers indicated they are not knowledgeable at all or 

slightly knowledgeable of using AET for school board or administration reporting (see Table 4).  
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Table 3  

Preservice Teacher Frequency of Perceived Level of Knowledge for AET Competencies (n = 20) 

  Not 
Knowledgeable 

at All 

Slightly 
Knowledgeable 

Moderately 
Knowledgeable 

Very 
Knowledgeable 

Extremely 
Knowledgeable 

Grading students’ 
SAEs in AET 

3, 15.00% 10, 50.00% 6, 30.00% 1, 5.00% 0, 0.00% 

Journaling 
students FFA 
activities in AET 
via manual entry 

0, 0.00% 2, 10.00% 5, 25.00% 11, 55.00% 2, 10.00% 

Journaling 
students’ FFA 
activities in AET 
via a scanner or 
QR code 

6, 30.00% 6, 30.00% 4, 20.00% 4, 20.00% 0, 0.00% 

Journaling 
students SAE 
hours in AET 

0, 0.00% 0, 0.00% 6, 30.00% 10, 50.00% 4, 20.00% 

Journaling of 
students’ 
classroom 
activities to state 
standards 

0, 0.00% 4, 20.00% 7, 35.00% 6, 30.00% 3, 15.00% 

Implementation of 
the AET calendar 

3, 15.00% 6, 30.00% 7, 35.00% 3, 15.00% 1, 5.00% 

Usage of the AET 
calendar 

3, 15.00% 6, 30.00% 6, 30.00% 3, 15.00% 2, 10.00% 

Record keeping 
students SAEs in 
AET 

0, 0.00% 0, 0.00% 9, 45.00% 7, 35.00% 4, 20.00% 

Teaching students 
how to use AET 
for FFA 
participation 
tracking 

0, 0.00% 4, 20.00% 8, 40.00% 1, 5.00% 7, 35.00% 
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Table 4  

Preservice Teacher Frequency of Perceived Level of Knowledge for AET Competencies (n = 17) 

  Not 
Knowledgeable 

at All 

Slightly 
Knowledgeable 

Moderately 
Knowledgeable 

Very 
Knowledgeable 

Extremely 
Knowledgeable 

Teaching students 
how to use AET 
for SAE record 
keeping 

1, 5.88% 1, 5.88% 11, 64.71% 1, 5.88% 3, 17.65% 

Teaching students 
how to use AET 
for classroom 
journaling 

1, 5.88% 1, 5.88% 10, 58.82% 2, 11.76% 3, 17.65% 

Usage of the AET 
for award 
applications 

0, 0.00% 1, 5,88% 11, 64.71% 2, 11.76% 3, 17.65% 

Usage of the AET 
for school board 
reporting 

2, 11.76% 8, 47.06% 5, 29.41% 1, 5.88% 1, 5.88% 

Usage of the AET 
for reporting for 
administration 

2, 11.76% 8, 47.06% 5, 29.41% 1, 5.88% 1, 5.88% 

Usage of the AET 
for reporting for 
state reports 

0, 0.00% 8, 47.06% 6, 35.29% 1, 5.88% 2, 11.76% 

In-service Teachers Questionnaire 

 The in-service teacher questionnaire had 27 responses with individuals who indicated 

they were a third-, fourth-, or fifth-year agricultural education teacher. Based on the data 

collected, 86.95% of the teachers reported journaling student’s SAEs hours in AET as very 

important or extremely important, and 82.61% teachers indicated record keeping student’s SAEs 
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in AET as very important or extremely important (see Table 5). 73.92% of the teachers indicated 

that teaching students how to use AET for FFA participation tracking was either very or 

extremely important (see Table 5). 80.00% of the teachers reported the usage of AET for award 

applications was very or extremely important, and 90.00% teachers indicated that teaching 

students how to use AET for SAE record keeping was very or extremely important (see Table 6).  
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Table 5  

Inservice Teacher Frequency of Perceived Level of Importance for AET Competencies (n = 23) 

  Not 
Important 

at All 

Slightly 
Important 

Moderately 
Important 

Very 
Important 

Extremely 
Important 

Grading of students’ SAEs 
in AET 

1, 4.35% 3, 13.04% 8, 34.78% 3, 13.04% 8, 34.78% 

Journaling students FFA 
activities in AET via 
manual entry 

2, 8.70% 1, 4.35% 5, 21.74% 7, 30.43% 8, 34.78% 

Journaling students FFA 
activities in AET via 
scanner/QR code 

5, 21.74% 5, 21.74% 6, 26.09% 3, 13.04% 4, 17.39% 

Journal students SAE hours 
in AET 

2, 8.70% 0, 0.00% 1, 4.35% 7, 30.43% 13, 56.52% 

Journaling of students’ 
classroom activities to state 
standards 

5, 21.74% 6, 26.09% 5, 21.74% 3, 13.04% 4, 17.39% 

Implementation of the AET 
calendar 

4, 17.39% 7, 30.43% 4, 17.39% 3, 13.04% 5, 21.74% 

Usage of the AET calendar 4, 17.39% 7, 30.43% 5, 21.74% 2, 8.70% 5, 21.74% 

Record keeping student’s 
SAEs in AET 

1, 4.35%  1, 4.35%  2, 8.70%  5, 21.74%  14, 60.87%  

Teaching students how to 
use AET for FFA 
participation tracking 

1, 4.35%  0, 0.00%  5, 21.74%  6, 26.09%  11, 47.83%  
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Table 6  

Inservice Teacher Frequency of Perceived Level of Importance for AET Competencies (n = 20) 

  Not 
Important 

at All 

Slightly 
Important 

Moderately 
Important 

Very 
Important 

Extremely 
Important 

Teaching students 
how to use AET for 
SAE record keeping 

0, 0.00% 0, 0.00% 2, 10.00% 7, 35.00% 11, 55.00% 

Teaching students 
how to use AET for 
classroom journaling 

1, 5.00% 2, 10.00% 9, 45.00% 3, 15.00% 5, 25.00% 

Usage of AET for 
award applications 

1, 5.00% 0, 0.00% 3, 15.00% 7, 35.00% 9, 45.00% 

Usage of the AET for 
reporting for school 
board 

2, 10.00% 5, 25.00% 4, 20.00% 1, 5.00% 8, 40.00% 

Usage of the AET for 
reporting for 
administration 

3, 15.00% 3, 15.00% 4, 20.00% 1, 5.00% 9, 45.00% 

Usage of the AET for 
reporting for state 
reports 
 

2, 10.00% 2, 10.00% 4, 20.00% 4, 20.00% 8, 40.00% 

The in-service teachers questionnaire data reports 82.61% teachers indicated they are 

very knowledgeable or extremely knowledgeable in journaling students’ FFA activities in AET 

via manual entry (see Table 7). 91.30% teachers indicated they are very knowledgeable or 

extremely knowledgeable in journaling students’ SAE hours in AET (see Table 7). 52.17% 

teachers are not knowledgeable at all, slightly knowledgeable, or moderately knowledgeable 

about the usage of the AET calendar (see Table 7). 73.91% of the teachers indicated they are 

very knowledgeable or extremely knowledgeable on record keeping students’ SAEs in AET (see 

Table 7).  
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65.00% of the teachers indicated they are very knowledgeable or extremely 

knowledgeable on teaching students how to use AET for SAE record keeping (see Table 8). 

55.00% teachers indicated they are very knowledgeable or extremely knowledgeable on teaching 

students how to use AET for classroom journaling (see Table 8). 55.00% of the teachers 

indicated they are very knowledgeable or extremely knowledgeable on the usage of the AET for 

award applications (see Table 8). 65.00% teachers are not knowledgeable at all, slightly 

knowledgeable, or moderately knowledgeable on the usage of AET for school board reporting 

(see Table 8). 
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Table 7  

Inservice Teacher Frequency of Perceived Level of Knowledge for AET Competencies (n = 23) 

  Not 
Knowledgeable 

at All 

Slightly 
Knowledgeable 

Moderately 
Knowledgeable 

Very 
Knowledgeable 

Extremely 
Knowledgeable 

Grading of students’ 
SAEs in AET 

4, 17.39% 2, 8.70% 7, 30.43% 6, 26.09% 4, 17.39% 

Journaling students 
FFA activities in 
AET via manual 
entry 

1, 4.35% 1, 4.35% 2, 8.70% 9, 39.13% 10, 43.48% 

Journaling students 
FFA activities in 
AET via 
scanner/QR code 

3, 13.04% 2, 8.70% 9, 39.13% 6, 26.09% 3, 13.04% 

Journaling students 
SAE hours in AET 

1, 4.35% 0, 0.00% 1, 4.35% 8, 34.78% 58.52% 

Journaling of 
students’ classroom 
activities to state 
standards 

3, 13.04% 1, 4.35% 5, 21.74% 6, 26.09% 8, 34.78% 

Implementation of 
the AET calendar 

3, 13.64% 4, 18.18% 5, 22.73% 4, 18.18% 6, 27.27% 

Usage of the AET 
Calendar 

3, 13.04% 6, 26.09% 3, 13.04% 4, 17.39% 7, 30.43% 

Record keeping 
students SAE in 
AET 

1, 4.35% 0, 0.00% 5, 21.74% 5, 21.74% 12, 52.17% 

Teaching students 
how to use AET for 
FFA participation 
tracking 

1, 4.35% 0, 0.00% 6, 26.09% 5, 21.74% 11, 47.83% 
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Table 8  

Inservice Teacher Frequency of Perceived Level of Knowledge for AET Competencies (n = 20) 

  Not 
Knowledgeable 

at All 

Slightly 
Knowledgeable 

Moderately 
Knowledgeable 

Very 
Knowledgeable 

Extremely 
Knowledgeable 

Teaching students 
how to use AET 
for SAE record 
keeping  

0, 0.00% 1, 5.00% 6, 30.00% 5, 25.00% 8, 40.00% 

Teaching students 
how to use AET 
for classroom 
journaling 

0, 0.00% 1, 5.00% 8, 40.00% 5, 25.00% 6, 30.00% 

Usage of AET for 
award 
applications 

0, 0.00% 5, 25.00% 4, 20.00% 7, 35.00% 4, 20.00% 

Usage of AET for 
school board 
reporting 

1, 5.00% 5, 25.00% 7, 35.00% 4, 20.00% 3, 15.00% 

Usage of AET for 
reporting for 
administration 

1, 5.00% 4, 20.00% 8, 40.00% 4, 20.00% 3, 15.00% 

Usage of AET for 
reporting for state 
reports 

2, 10.00% 3, 15.00% 7, 35.00% 4, 20.00% 4, 20.00% 

 

The usage of AET for the in-service teachers vary based on classroom instruction, FFA 

activities, and SAEs. 45.00% teachers indicated using AET once a month for classroom 

instruction, while 44.44% teachers indicated using AET once a month for FFA activities. For 

SAEs, 61.11% teachers indicated using AET once a week. The in-service teachers indicated 

through the questionnaire that student SAE journaling (17 teachers), tracking student FFA 

activities (16 teachers), and teacher journaling (14 teachers) as the top items they use AET for.  
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Based on the questionnaires, the areas of focus are the AET calendar, grading student 

SAEs, school board and administration reporting, and classroom journaling to state standards. 

These areas showed the most need by the preservice teachers for further instructions as they 

transition into their classrooms. When looking at the in-service teacher questionnaire, these are 

also areas often recognized as very or extremely important to them and their program. The 

workshop templates will be developed. The workshops will be created in a guide template for 

teacher user ability (see Appendix I).  
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Developed Workshops 

Workshop #1 - Using the AET Calendar 

Length of Workshop: 60 minutes 
 
Background: On AET, there is a calendar option where teachers and selected students can 
manage and track events and activities. The calendar is a way to post events for teachers, 
students, parents, and community members. The calendar allows teachers to publish their chapter 
calendar to their AET based website for community outreach. The calendar is also a way to 
initiate the National Chapter Application requirements prior to having to fill out the application 
for state or national submission.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.4.2.    Select and use software applications to locate, record, analyze and present 
information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.8.2.    Select and organize resources to develop a product or a service. 
 
How to Meet Standards:  

The AET calendar can be given as a responsibility for an officer or FFA member. In this 
workshop, there is an explanation on how to give students editing capabilities. By using the AET 
calendar, students are having to log into their account or the AET application on their phones. By 
having the AET calendar, the information is also transported to the chapter’s AET website and 
can be a product printed for students, parents, and community members.  
 
Lesson Objectives: 

● Explain how to create events on the AET Calendar 
● Explain how to add students to allow them access to edit the AET Calendar 

 
Keywords: AET Calendar, Manual Entry, National Chapter Application 
 
Equipment Needed: 

● Internet/Wifi Access 
● Computer/Charger 
● Projector/Screen 
● Participant practice AET accounts 
● Participants computers/chargers 

 
Resources: 

● National Chapter Apps & POAs - https://www.theaet.com/page.aspx?ID=294 
● AET Website - https://theaet.com/page.aspx?ID=308 
● Student Leadership Roles - 

http://library.theaet.com/watch/SRNwY6FdxxUsS4wD4h866m 
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● Blank National Chapter Application 
● See Appendix J for Workshop Handout 

 
Teaching Procedures 

Presentation - For Facilitators 

Competencies Methods 

Usage of the AET 
Calendar 

1. Explain how to access the AET calendar. 
 
Facilitator -  
Through lecture-based teaching, the facilitator will do an 
introduction on how to log into AET and navigate to the AET 
Calendar. This will be both on the teacher and student side.  
 
Teacher Side  

A. Log into AET 
B. Click on “Tracker” 
C. Click on “Calendar - Program of Activities” 

 
Student Side - Refer to Workshop #1 Teacher Handout in 
Appendices (Appendix J) 

A. Log into AET 
B. Click on “Calendar” on the home screen. 

 2. Demonstrate the steps to add an event into the AET 
calendar.  

Facilitator will walk through the steps on creating an event in the 
AET calendar. Participates will Refer to Workshop #1 Teacher 
Handout in Appendices (Appendix J) 
 
Facilitator - Instruction 

1. Click on “Calendar - Program of Activities” 
2. Select a date, such as May 4th, 2023 
3. Fill in the corresponding information. 

a. Activity Type - “Other” 
b. Name of Activity - “Ohio FFA State Convention” 
c. Location - “Ohio State Fairgrounds” 
d. Duration (Days) - “2” 

4. Click Save 
 
Discuss the options for “Time Event”. If the event has a specific 
start and end time, the instructor can indicate a specific start time 
and length of event. State Convention is an example of an activity 
that lasts multiple days. A chapter banquet would be an example 
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of an event that would last a specific day for a certain amount of 
time.  

 3. Explain the steps to make the event(s) visible on an AET 
website.  

 
Facilitator -  
Note - will need to have a chapter’s website created prior to this 
section.  

A. Will need to explain how the AET platform allows 
chapter’s to have a free website. Refer to this link to 
participants who need assistance in setting up a chapter’s 
website - https://theaet.com/page.aspx?ID=308 

a. This would need to be set up prior to making the 
calendar accessible through the chapter’s free 
website.  

Steps to Add Events to the Chapter’s AET Website - Refer to 
Workshop #1 Teacher Handout in Appendices (Appendix J) 

1. Click on the event you have already created, such as May 
4th- Ohio FFA State Convention 

2. Scroll down and check the box labeled as “Publish Event’s 
Portfolio On Chapter Website” 

3. Click “Save” 
Uploading the event to a chapter website allows for parents, 
alumni, school administrations, and community supporters to see 
what is occurring within the chapter.  

 4. Demonstrate how to take attendance on events through the 
AET calendar.  

 
Facilitator -  
Ask the participants what the benefit would be to take attendance 
on FFA activities throughout the year? Potential answers - 
chapters who do point systems, know which kids are active, 
tracking participation and aligning the participation to degrees, etc 
 
Through the AET Calendar, teachers are able to track attendance 
for events at the moment.  
 
Steps to Taking Attendance Using the Calendar 

A. Log into AET 
B. Click on “Tracker” 
C. Click on “Calendar - Program of Activities” 
D. Select any event to enter attendance. Example - “Officer 

Interviews - March 21” 
E. Select “Participants” 
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F. Choose the Activity Type for the event - “Other” 
G. Determine the Level of the Activity - “Chapter” 
H. Determine the number of hours of the event - “1 hour” 
I. If you do a points system, you can select the “Participation 

Value”. Note - all events will default to 1.0 
J. Click the cursor inside the “Student Barcode/Name” box. 
K. Type the child’s last name until it appears in the list 
L. Click on the child’s name and hit “Enter” 

 
This manual entry will give teacher’s a record of attendance on 
any event they choose. The entry automatically connects to the 
child’s journal records and will pull through on their record 
books.  
Note - The student will have to go back into their journals and 
complete the descriptions on any of the activities that are entered 
on the calendar.  

 5. Explain the connection to the National Chapter 
Application 

 
Facilitator -  
Through the AET Calendar, chapters can develop their National 
Chapter Application(NCA) while working throughout the year. 
Refer to Workshop #1 Teacher Handout in Appendices (Appendix 
J) for additional assistance. Demonstrate the steps with the 
participants. 
 
Steps to Adapting the Calendar into Your NCA Development  

A. Once events are created in the calendar, determine the 15 
activities you would like to push to the National Chapter 
Application. 

B. Open an event you would like to push to the National 
Chapter Application on the AET Calendar. Example - 
“State Agronomy CDE” - March 25 

C. Select the “Organizing Committee” that you want this 
activity to connect to. Example - “Growing Leaders - 
Career Success” 

D. Click “Save”. 
E. Open the event back up. At the top of the screen, the 

sections of the NCA are listed across the top. The sections 
that pull to the NCA include - “Goals, Plans & 
Outcomes”, “Results & Evaluation”, and “Photos 
Portfolio”. 

 
Note - Students who have access to edit and manage the calendar 
also have access to manage the NCA. This can be developed 
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throughout the year by students as events are happening in real 
time. (Refer to Workshop #1 Teacher Handout in Appendices 
(Appendix J to see how to add kids to be able to manage the 
Calendar and NCA) Display this video to allow participants to see 
how add students to have access to the calendar, NCA, and 
meeting manager - 
http://library.theaet.com/watch/SRNwY6FdxxUsS4wD4h866m 
 
Refer to “National Chapter Apps & POAs” link for additional 
assistance https://www.theaet.com/page.aspx?ID=294 

 

Anticipated Challenges for Participants:  

A challenge with demonstrating the AET calendar is understanding the connection to the 
National Chapter Application. The application itself is a multitude of steps but utilizing the 
calendar actually starts the application. To assist participants in this understanding, it is 
recommended to have a blank National Chapter Application for participants to see. If there is a 
copy of this, then it could guide teachers in better understanding the connection.  
 

Application - For Teacher Workshop Participants 

Competencies Activities 

Usage of the AET 
calendar 

1. Partner with another attendee to create three events from the 
given list.  

a. District 1 Livestock Judging Invite - 3/7/2023 at 
10am - Fulton County Fairgrounds, Wauseon, Ohio 

b. State National Chapter Application Evaluations - 
3/17/2023 at 9am - Ohio FFA Center, Ohio State 
Fairgrounds, Columbus, Ohio 

c. Monthly Chapter Meeting - 3/25/2023 at 10am - 
High School Media Center 

Usage of the AET 
calendar 

2. Individually create two events in your AET calendar for 
summer/fall activities.  

Journaling students FFA 
activities in AET via 
manual entry 

3. Take attendance on a past event through manual entry 

 
 



 
Howell 46 

 

Evaluation of the Workshop 

● Application will be evaluated through the demonstration of the activities during the 
workshop.  

 
● Impact - Refer to Appendices K - Workshop #1 Evaluation Form 

○ At the conclusion of the workshop, participants will be asked to complete the 
evaluation form. This will allow feedback to be collected on the workshop and the 
materials presented.  

References 
● National Chapter Apps & POAs - https://www.theaet.com/page.aspx?ID=294 
● AET Website - https://theaet.com/page.aspx?ID=308 
● Student Leadership - http://library.theaet.com/watch/SRNwY6FdxxUsS4wD4h866m 
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Workshop #2 - Grading Student SAEs in AET 
Length of Workshop: 60 minutes 
 
Background: A part of the three-circle agricultural education model, there is a section on 
students’ supervised agricultural experiences. Within the AET, teachers are able to evaluate 
students’ supervised agricultural experiences based on the records they have in the AET 
program. The grading system is accessible for teachers in both the website platform and the AET 
application. By grading students’ supervised agricultural experiences via the AET, students can 
receive feedback on their records as they are working through the projects instead of waiting 
until a student applies for higher degrees and awards.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.4.5.    Use information technology tools to maintain, secure and monitor business 
records. 

● 1.9.1.    Create, analyze and interpret financial documents (e.g., budgets, income 
statements). 

● 1.9.3.    Review and summarize savings, investment strategies and purchasing options 
(e.g., cash, lease, finance, stocks, bonds). 

● 1.9.8.    Identify income sources and expenditures. 
 
How to Meet Standards:  

Through SAE grading, students are given feedback on their SAE projects. They are able to use 
technology (the AET platform) to record and maintain their SAE records. By creating their SAE, 
they are required to create a budget for each project and financial entries collected. The income 
and expenses are recorded by category on each SAE. Through the implementation of an SAE and 
record keeping, a student can meet the above standards.  
 
Lesson Objectives: 

● Explain the project grading report of students 
● Demonstrate how to complete a student evaluation on a students’ supervised agricultural 

experiences 
 
Keywords/Vocabulary: Student Grading Report, Project Grading Report, Student Evaluation 
 
Equipment Needed: 

● Internet/Wifi Access 
● Computer/Charger 
● Projector/Screen 
● Participant practice AET accounts 
● Participants computers/chargers 

 
Resources: 

● Grading Students SAEs - https://theaet.com/page.aspx?ID=259 
● SAE Grading Rubrics - https://theaet.com/SAERubrics 
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● Supervisor, Mentor, or Industry Leader Evaluations - 
http://library.theaet.com/watch/gKdca9LE9z7F2fMCp3oRo2 

● See Appendix L for Workshop Handout 
 

Teaching Procedures 

Presentation - For Teachers 

Prior to this workshop, the facilitator will need to have a made up three different students in a 
practice teacher’s account with each student having an SAE project in AET to be able to 
complete the evaluation form.  
 
Introduction Discussion:  
Prior to the methods, the facilitator will lead a discussion on how to grade and assign points on 
SAEs. Ask the teachers if they have any current systems in place. The AET system provides a 4 
point scale rubric to guide teachers in evaluation. Based on a specific school may also indicate 
the amount of points allowed to be given related to an SAE. Things to consider when structuring 
your agricultural courses is to be clear from the beginning on what percentage or number of 
points are related to an SAE. If SAEs are going to be required in your course/programs, 
discussing the requirements early in the year will give students time to plan, execute, and 
record/reflect on their project. The grading of SAEs should evaluate the student standards.  
 

Competencies Methods (Steps) 

Grading students’ 
SAEs in AET 

1. Explain how to access the project grading report 
 
Facilitator -  
Through lecture-based teaching, the facilitator will explain the steps of 
accessing the project grading report. Participants will be encouraged to 
refer to the Workshop #2 Teacher Handout (Appendix L). 
 
Display this video from https://theaet.com/page.aspx?ID=259 2:01- 
6:27 
 

1. Log into the Teacher AET Account 
2. Click “Reports” 
3. Under “Student Engagement Reports”, click on “Project 

Grading Reports” 
 
The facilitator will explain what is available in the Project Grading 
Report. Items for the facilitator to explain would include: 

1. The report allows teachers to see each student and their 
specific SAE projects that are in AET.  
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2. The items within the Project Grading Report (Refer to 
Workshop #2 Teacher Handout Appendix L). 

3. Based on the information in the Project Grading Report, 
teachers are able to track their students in their SAE projects 
and determine what parts of the project need work. For 
example, project plan, budget, financial entries, journal entries, 
or annual review.  

 2. Demonstrate how to complete a student SAE evaluation on 
AET 

 
Facilitator will walk through the steps on how to evaluate a student’s 
SAE project in AET. Participants will refer to Workshop #2 Teacher 
Handout (Appendix L) 
 
Display this video https://theaet.com/page.aspx?ID=259 from 6:27 to 
the conclusion of the video 
 
Facilitator - Instruction 

1. Log into Teacher Account on AET 
2. Click on “Reports” 
3. Under “ Student Management Reports”, click on “Project 

Grading Report” 
4. Choose a student you wish to complete an evaluation on. Click 

on the “Evaluation” button on the far right hand side of the 
screen. The button is labeled with an “ABCDE” 

5. Complete the evaluation form for the student’s project.  
 
Facilitator will want to explain how these evaluations can be 
conducted  

● Evaluations can be conducted via the AET website or the AET 
application.  

● This evaluation can be used onsite for a SAE visit for the 
student or if a teacher is looking at a student’s records online.  

● Evaluations are connected to standards and allows teachers to 
indicate if the standards are being met through the student’s 
journal descriptions.  

● Evaluations can also be conducted by a supervisor, mentor, or 
industry person. Refer to this video for assistance for those 
individuals who are not the teacher conducting evaluations - 
http://library.theaet.com/watch/gKdca9LE9z7F2fMCp3oRo2 

 3. Explain how to access the student grading report 
 
Facilitator -  
Through lecture-based teaching, the facilitator will explain how to 
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access a student grading report. Participants will be encouraged to 
refer to the Workshop #2 Teacher Handout (Appendix L) 
 
Steps to Accessing the Student Grading Report 

1. Log into AET using the Teacher’s Account 
2. Click on “Reports” 
3. Under “Student Engagement Reports”, click on “Student 

Grading Report” 
 
The facilitator will need to take time to explain the differences 
between the Project Grading Report and the Student Grading Report.  
 
Project Grading Report 

● Seeing the students’ SAE projects 
● SAE Finances and Journal Entries 

 
Student Grading Report 

● See students’ resumes, courses, and contact information 
● Classroom, FFA, and Community Service Journal Numbers 
● SAE Finances and Journal Entries 
● Number of Evaluations 
● Student record books 

 
Facilitator will lead a discussion with the participants to see which 
report they see themselves using in their program. 
Ask questions such as: 

1. Which report do you see most beneficial and why? 
2. How do you foresee yourself grading SAEs or AET 

components? 
3. When would you plan to start SAEs and AET with your 

students? 

 4. Explain how students can access their SAE evaluations made 
by their instructors 

 
Facilitator - The facilitator will discuss the steps of accessing a 
student’s SAE Evaluation. This process is the same for an evaluation 
that was created by a teacher or a supervisor/mentor/industry leader.  
 
Note - The facilitator will need to have an evaluation created on a 
student’s SAE project to be able to show how to access it. 
 
Steps to Guide Students Accessing their Evaluations - Refer to 
Workshop #2 Teacher Handout (Appendix L) 

1. Log into a student’s AET account 
2. Click on “Profile” 
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3. Under “Your Activities”, click on “Project/Experience 
Manager (SAE, WBL)” 

4. Click on “View SAE Assessments” in the top right corner. 
5. Click on “View” to see the corresponding SAE Evaluation 

 
Once an evaluation has been viewed by the student, there will be an 
indicator on the student’s “Project Experience Manager” that will read 
“0 Unread Assessments”. However, a student can always go back into 
their “Project Experience Manager” and view any past SAE 
Evaluations.  

 

Anticipated Challenges for Participants:  

The most anticipated challenge with this workshop is utilizing the Project Grading Report versus 
the Student Grading Report. These two reports have specific reasoning on why someone chooses 
one over another. The Project Grading Report is to see an overview of student SAEs. The student 
grading report is an overview of each student’s AET. When looking to evaluate SAEs 
specifically, teachers will want to utilize the Project Grading Project. A way to address this 
challenge is to have a report of each and have a discussion on why each one is important. Also 
include discussions on when to use each report. For example, the Student Grading Report would 
be used to grade a student’s resume.  
 
Application - For Teacher Workshop Participants 

Competencies Activities 

Grading students’ SAEs 
via AET 

1. Participants will run a Project Grading Report 
2. Create a list of students who need to update their SAE 

projects with a list of tasks needed to complete 

Grading students’ SAEs 
via AET 

1. Partner with another attendee to create a student’s SAE 
evaluation (utilize the information collected while running 
your Project Grading Report) 

Grading students’ SAEs 
via AET 

1. Participants will open their student’s account to ensure the 
evaluation was completed on their SAE. Once the evaluation 
has been viewed, the participant should see that there are “0 
Unread Assessments” 
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Evaluation 

● Application will be evaluated through the demonstration of the activities during the 
workshop.  

 
● Impact - Refer to Appendices K - Workshop #2 Evaluation Form 

○ At the conclusion of the workshop, participants will be asked to complete the 
evaluation form. This will allow feedback to be collected on the workshop and the 
materials presented. 

References 

● Grading Students SAEs - https://theaet.com/page.aspx?ID=259 
● SAE Grading Rubrics - https://theaet.com/SAERubrics 
● Supervisor, Mentor, or Industry Leader - 

http://library.theaet.com/watch/gKdca9LE9z7F2fMCp3oRo2 
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Workshop #3 - School Board & Administration Reporting in AET 
 
Length of Workshop: 60 minutes 
 
Background: In AET, there are several options in the teacher’s account for reports that can 
benefit the program. The reports can be used for several different audiences including, students, 
parents, alumni, advisory boards, administration, and school boards. If your program is actively 
using AET, the data is already in the system to create the reports.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources  

● 1.4.2.    Select and use software applications to locate, record, analyze and present 
information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.8.2.    Select and organize resources to develop a product or a service. 
 
How to Meet Standards:  

Through school board and administration reporting, there are documents produced through the 
AET system. The reports can be produced by the teacher’s account. These reports are a great 
way for students to also engage and understand what financial reports look like, especially to an 
organization they are a part of. With these reports, students can also be a part of the discussion to 
the school board and administration on the success and overall impact of the Agricultural 
Department.  
 
Lesson Objectives: 

● Demonstrate how to create a Teacher Journal Report 
● Explain how to run a Chapter Profit/Loss Report 
● Explain the importance of an Economic Impact Summary 

 
Keywords/Vocabulary: Economic Impact Summary, Chapter Profit/Loss, Teacher Journal 
Report 
 
Resources: 

● Workshop #3 Teacher Handout (Appendix N) 
 

Teaching Procedures 

Presentation - For Facilitators 

Competencies Methods 

Usage of the AET for 
reporting for school 
board and 

1. Demonstrate how to create a Teacher Journal Report 
 
Facilitator -  
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administration Note - The facilitator will need to have several teacher journals in 
their Teacher AET system prior to this objective.  
 
Steps to Creating a Teacher Journal Report - Refer to Workshop 
#3 Teacher Handout (Appendix N) 

1. Log into Teacher’s AET Account 
2. Click on “Reports” 
3. Under “Program Reports”, click on “Program/Teacher 

Reports” 
4. Click on “Teacher Journal Report” 
5. Select the date range and teacher you wish to see 
6. The top table is a summary of the teacher’s hours based on 

categories, such as SAE visits, Professional Development, etc. 
7. The bottom table is each individual journal entry that the 

teacher has made 
8. By clicking the “Generate PDF” button, you can have a PDF 

document with all of your entries. 
 
Facilitator leads a discussion around what this report could be used 
for? Things to the report can be used for - discussions with 
administrators about extended contract, advisory board update for 
program hours investment 

 2. Explain how to run a Chapter Profit/Loss Report 
 
Facilitator -  
Ask the participants questions where Profit/Loss Statements are 
utilized outside of the Ag Ed/FFA program? This will allow for 
discussion on what a profit/loss statement is.  
 
The important piece is to understand a profit/loss statement is utilized 
to see the income and expenses of can activity. A statement can be 
created for any one FFA event to see where the costs and income 
occur.  
 
The Chapter Profit/Loss Report allows for income and expenses to be 
seen of students’ SAEs in the varying areas. 
 
Steps to Running a Chapter Profit/Loss Report - Refer to 
Workshop #3 Teacher Handout (Appendix N) 

1. Log into Teacher’s AET Account 
2. Click on “Reports” 
3. Under “Program Reports”, click on “Economic Value Reports” 
4. Click on “Chapter Profit/Loss (P/L)” 

 
In the Chapter Profit/Loss Report, you can see what your students 
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have invested and made through their SAE reports. This report also 
gives multiple years to see the change from year to year.  
 
This report is good to display for an alumni or advisory board to see 
where students are making money. For a school board or 
administration, this is a strong report to show the value and impact of 
SAEs.  
 
Student Learning: 
When creating a Profit/Loss statement for the chapter, this would also 
be a good opportunity to share the information with your students. By 
taking the time to show students a real profit/loss statement that they 
can relate to can provide a greater understanding for what the financial 
document is used for. The profit/loss statement is one where there can 
be discussions around financial management and decision making on 
behalf of an organization.  

 3. Explain the importance of an Economic Impact Summary 
 
Facilitator - 
Note - The facilitator will want to run the report under a chapter 
account that has students with records.   
 
Steps to Create a Economic Impact Summary - Refer to Workshop 
#3 Teacher Handout (Appendix N) 

1. Log into Teacher’s AET Account 
2. Click on “Reports” 
3. Under “Program Reports”, click on “Economic Value Reports” 
4. Choose the range of years you want to look at. Reports can be 

run by individual years or through a range of years to see the 
overall growth of the program.  

5. Click “PDF” 
6. The PDF report will download to your computer 

 
For the participants' activity, the facilitator will need to have 
several copies of different Economic Value Reports. 
 
This report is a short two-page document that gives an overview of the 
chapter’s impact from FFA, SAEs, and community service. The report 
gives an overall economic impact the entire chapter is making on the 
community as well as an economic impact per member.  
 
This report is a great report to use for administration and the school 
board to see the importance and impact of the program. This report 
will update if records are put into AET.  
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Student Learning: 
The economic value report is a tool that would be great to share with 
students. This report can lead to discussions on the overall impact of 
the chapter. The transferring of this report into the real-world could 
help students to realize their impact of having a job or purchasing 
items in the community. There report is a great tool from 
understanding the circle of production to consumer.  

 

Importance of Reports and Sharing to Others: 

The Profit/Loss Statement and Economic Value Report are two areas where students can partake 
in presenting the chapter information to school boards, administration, and the alumni. Having 
discussions with students around these reports will allow for greater understanding by the 
students and their overall impact into the program. By giving ownership to the students to 
present these reports will provide stronger support by the school boards, administration, and 
alumni than if the teacher presented. The students are displaying their knowledge and overall 
participation in the program by presenting to the various groups. This can also show the 
dedication the students have in the success of the program.  
 
Anticipated Challenges for Participants:  

The anticipated challenge for this workshop would be determining what data should be 
presented. When running the reports in AET, there is a lot of information. This information may 
be overwhelming for school board members and administration to understand. Through 
conversations with the participants on what their school reporting looks like, may help in 
digesting the report. It would also be recommended to potentially take the report and create a 
more visually appealing infographic to guide others in digesting the information. This would be a 
great way to implement students into learning about the report and creating a consumer based 
report.  
 
Application - For Teachers Workshop Participants 

Competencies Activities 

Creating a Teacher 
Journal Report 

1. Participants will log into their “Teachers Accounts” 
2. Record a Teacher Journal - Refer to Workshop #3 Teacher 

Handout on how to enter a journal entry.  
3. Participants will run a report to determine if the journal 

entry was completed.  

Using a Economic 1. Participants will partner up with each group partner having a 
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Impact Report different Economic Value Report. 
2. The participants will partner up and run a mock school 

board/administration presentation over their Economic 
Value Report.  

3. A discussion after the mock presentations will be had among 
all of the participants to see what areas they choose to 
highlight from their Economic Value Report.  

 

Evaluation 

● Application will be evaluated through the participant activities during the workshop 
 

● Impact - Refer to Appendices O - Workshop #3 Evaluation Form 
○ At the conclusion of the workshop, participants will be asked to complete an 

evaluation form. This will allow feedback to be collected on the workshop and 
materials presented.  
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Workshop #4 - Classroom Journaling in AET 
 
Length of Workshop: 60 minutes 
 
Background: On AET, there are several options for journaling various classroom, FFA, and 
SAE hours. Journaling allows for students to track their participation in the various categories. 
Teachers are able to run reports based on the journaling categories to track participation of their 
students. Classroom journaling allows teachers to see what standards the students are meeting 
through lessons of instruction and classroom activities or projects. When journaling classroom 
instruction, students are required to connect their learning to Ohio standards. (Depending on 
what state your account is connected to will determine the standards associated with the AET 
classroom journaling.) 
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.2.5.   Communicate information (e.g., directions, ideas, vision, workplace expectations) 
for an intended audience and purpose. 

● 1.2.6.   Use proper grammar and expression in all aspects of communication. 
● 1.4.2.   Select and use software applications to locate, record, analyze and present 

information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.4.5.    Use information technology tools to maintain, secure and monitor business 
records. 

 
How to Meet Standards:  

Through classroom journaling, students are being required to explain their learning in the AET 
system. The AET system allows for tracking of their learning and produces a report of their 
experiences within the classroom. When completing a classroom journal in AET, students have 
to provide a description where they need to utilize proper grammar and spelling. The journaling 
will be in the student’s record book and will be part of students’ award applications in the future. 
 
Lesson Objectives: 

● Explain how the Ohio standards connect to classroom journaling 
● Demonstrate how to create a classroom journal 
● Explain how to run a classroom journal report 

 
Keywords/Vocabulary: Journaling, Ohio Standards 
 
Equipment Needed: 

● Internet/Wifi Access 
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● Computer/Charger 
● Projector/Screen 
● Participant practice AET accounts 
● Participants computers/chargers 

 
Resources: 

● How to Journal in AET- http://library.theaet.com/watch/42rLmxtJEYQiLQeSwDwBnB 
● Workshop #4 Teacher Handout (Appendix P) 

 
Teaching Procedures 

 
Presentation - For Facilitators 
 
Begin this workshop with a discussion with teachers on how to get students to journal and reflect 
on their learning. Ask teachers to share their experiences with students reflecting through AET 
journaling.  
 
As the facilitator, provide a method to guide teachers in student reflecting. 

● The first time classroom journaling, the teacher will want to provide all needed 
information, such as date, competency, unit, description, and amount of time. When 
providing the description, explain to students what you as the teacher are looking for. 
(Who, What, When, Where, Why, & How) 

● The second time a teacher does classroom journaling have the students provide some of 
the information, such as date, amount of time, and description.  

● The third time have the student provide all of the information. As the teacher, it will be 
important to check student work after this to ensure they are choosing the correct 
competency for the lesson.  

 

Competencies Methods 

Teaching Students 
How to Use AET for 
Classroom Journaling 

1. Demonstrate how to Add Agricultural Courses 
 
Facilitator -  
Through a demonstration process, the facilitator will show the steps of 
adding agricultural education courses to a teacher’s AET account.  
 
Display the video 30:45-32:30 
http://library.theaet.com/watch/42rLmxtJEYQiLQeSwDwBnB 
 
Steps to Adding Courses - Refer participants to Workshop #4 
Teacher Handout (Appendix P) 

1. Log into the Teacher’s AET Account 
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2. Click on “Profile” 
3. Under “Your School”, click on “Set up the courses that are 

taught at your school”. 
4. Click on “New Course” 
5. Complete the options that appear on the screen - 

a. Select Teacher 
b. First Day of Classes 
c. Last Day of Classes 
d. Primary Pathway of Program 
e. Class Type 
f. Class Name 
g. Section/Period 
h. Credit Hours 
i. Dual Credit Option 
j. Lesson Template 

6. Click “Save” to add course 
7. Repeat steps four and five to add additional courses 

 
Explain to the participants that this will need to be done each school 
year or semester depending on how your school is set up. A traditional 
schedule (40-50 minute periods) would be done once a year. A block 
schedule (80-90 minute periods) would need to be done at the start of 
each semester.  

 2. Demonstrate how to journal classroom activities and projects 
 
Facilitator -  
Lead a discussion on journaling in AET with the participants. 
Questions to ask include: 

1. What do you know about journaling in AET? 
2. What have you used journaling for in AET? 

Potential answers would include: SAE or FFA journaling for Award 
Applications 
 
Display video from 32:19 - 36:40 
http://library.theaet.com/watch/42rLmxtJEYQiLQeSwDwBnB 
 
Demonstrate the steps in AET to journal in the classroom category 

1. Log into a student’s account 
2. Click on “Journal” 
3. Under “Your Time Entries”, click on “Time in classroom 

activities” 
4. Complete the fillable information on the screen for the journal 

entry. 
a. Date of Activity 
b. Class 
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c. Unit/Topic 
d. Activity/Level 
e. Description/Reflection 
f. Time Spent in Activity 
g. Mastery Level 

5. Click “Save” 
 
Reminder participants that students must be enrolled in a course to be 
able to journal activities and instruction for the course.  
 
Facilitator led a discussion with the participants on why and how they 
would implement classroom journaling into their program? What 
would this look like from them and how could this improve their 
overall program? 

 3. Explain how to run classroom journaling reports 
 
Facilitator -  
 
The facilitator will explain the steps to run a classroom journaling 
report through AET. This process is the same for any journaling 
category, such as SAE, FFA activities, community service, etc.  
 
Note - The facilitator will need to have classroom journal entries in 
the system prior to this objective.  
 
Steps to Run a Classroom Journaling Report - Refer to Workshop 
#4 Teacher Handout (Appendix P) 

1. Log into Teacher AET Account 
2. Click on “Reports” 
3. Under “Student Engagement Reports”, click on “Student 

Detail Reports” 
4. Click on “Journal List” 
5. Fill in the date range you wish to run for the report. 
6. Change the Activity Type to “Course-related Activity” 
7. Choose a subtype if you wish. A subtype would allow you to 

run a report on a specific course, such as Mechanical Principles 
of AFNR 

8. To print the report, click the “Print” button in the top middle of 
the screen 

 
If you would like to see FFA activities, SAE hours, community service 
journals, you simply need to change the “Activity Type” at the top of 
the page.  
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Anticipated Challenges for Participants:  

The anticipated challenge for this workshop is finding a way for teachers to consistently 
implement journaling into their classrooms. Each program is slightly different and teachers have 
different priorities. The struggle for teachers may include finding the value in classroom 
journaling and when they can implement into their busy classrooms. A recommendation for 
teachers could be to take a grade once a week on classroom journaling. Once students get into a 
routine of journaling, it will not feel like such a chore. For a teacher, classroom journaling is a 
great way to evaluate student learning.  
 
Application - For Teacher Workshop Participants 

Competencies Activities 

Setting Up Agricultural 
Courses in AET 

1. Participants will set up three agricultural courses for the 
2023-2024 school year in their Teacher AET Account 

2. All Courses will be under the A0 - Agribusiness & 
Production Systems Pathway 

a. One Section of Agricultural, Food, & Natural 
Resources 

b. One Section of Plant and Animal Science 
c. One Section of Mechanical Principles 

3. Start Date - August 21, 2023 
4. End Date - May 17, 2024 

 
Participants will partner with another participant to check to see if 
the three courses are set up correctly.  

Teaching students how 
to journal classroom 
activities in AET 

1. Participants will partner with another participant to journal 
one classroom entry per course they created.  

a. One classroom entry for AFNR 
i. Student completing a presentation on 

renewable energy options 
b. One for Plant & Animal Science 

i. Student creating a 3D plant or animal cell 
model 

c. One for mechanical principles 
i. Student completing a shielded metal arc 

welding project 
 
Participants will be encouraged to have a discussion with their 
partner to see where potential activities could fit to state standards. 

Running a Classroom 
Journal Report 

1. Participants are asked to run a classroom journal report for 
their students. Participants should be able to see the three 
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journal entries they entered previously. 

 

Evaluation 

● Application will be evaluated through the participant activities during the workshop 
 

● Impact - Refer to Appendices Q - Workshop #4 Evaluation Form 
○ At the conclusion of the workshop, participants will be asked to complete an 

evaluation form. This will allow feedback to be collected on the workshop and 
materials presented.  

References 

● How to Journal in AET- http://library.theaet.com/watch/42rLmxtJEYQiLQeSwDwBnB 
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Section 5 - Conclusion 

Attribution Theory 

Attribution Theory attempts for an individual to understand the behavior of others by 

attributing feelings, beliefs, and intentions of an individual (Attribution Theory Causal 

Attribution Theory, 2023). Attributions are the way individuals give perceptions to their 

everyday situations. The attribution theory is applicable to a teacher and the experiences they 

work through each day in their classrooms. Teachers will be making attributions to their students 

and career both internally and externally constantly through their career. Teachers make 

attributions to their students each day as they teach. The attributions a teacher makes to 

themselves is traditionally long term as they grow in their profession. The attributions being 

made externally by individuals the teacher cannot control, such as students, parents, and 

administration can impact the overall gratitude a teacher feels about their career in education. 

The more a teacher experiences positive attributions, the more likely they would stay in the 

career. The less a teacher experiences positive attributions, the more likely they would feel 

overwhelmed and not supported, which could lead to them considering leaving the field.  

Through the AET program, teachers can feel positive attributions such as award 

application successes for their students. By having student award application success, the teacher 

can also be attributing to the school and community image of the overall program. However, the 

teachers can connect their classroom instruction to state standards that students have the 

opportunity to reflect through journaling on how they feel about their learning. Teachers can also 

experience positive attributions from being able to see the chapter’s economic impact through 

creating the various AET reports. These reports can be shared with school boards, 

administration, and support groups and this can lead to a positive attribution from those groups. 
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Through these various attributions the teacher is making in implementing the AET system, the 

program can receive positive feedback and support from the local community when they are able 

to see student award success as well as chapter financial impact.   

Summary of the Findings 

 The preservice teachers' needs assessment indicated that the majority believed journaling 

students’ FFA activities, SAE hours, and classroom activities as important. They also indicated 

that record keeping students’ SAEs and utilizing AET for award application is an important part 

of AET. The preservice teachers indicated that using AET for state reporting as an important part 

of the AET platform. Over 55.00% of the preservice teachers were not knowledgeable in grading 

students’ SAEs or creating reports for school boards or administration through AET.  

Through the in-service teachers needs assessment, the major findings included a majority 

of the teachers indicating that journaling and record keeping students’ SAEs in AET as an 

important aspect for the usage of the AET. Over 70.00% in-service teachers also indicated that 

journaling students’ FFA participation in AET and utilizing AET for award applications as 

important. Based on the questionnaire, the in-service teachers indicated they were 

knowledgeable in all of the above competencies that they felt were important for their programs 

related to the AET. The in-service teachers did, however, indicate they were not knowledgeable 

in the usage of the AET calendar or utilizing AET for school board or administration reports.  

Summary of Workshops 

 Based on data collected from the needs assessment, the workshop topics were chosen as: 

usage of the AET calendar, SAE grading in AET, school board and administration reporting, and 
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classroom journaling. These workshops are designed to provide support and education for early 

career field teachers in agricultural education. In the AET calendar workshop, the participants 

will learn how to utilize the AET calendar for their program. The areas of focus include 

accessing the AET calendar, learning how to add events to the calendar, making the calendar 

visible on a chapter’s AET website, taking activity attendance utilizing the calendar, and 

connecting the calendar to the National Chapter Award Application. In the second workshop, 

SAE grading in AET, participants will explore AET to better understand how SAEs can be 

evaluated with an onsite or offsite SAE visit. The areas of focus include accessing the project 

grading report, how to complete an SAE evaluation using AET, accessing the student grading 

report, and how students’ can access their SAE evaluations. The school board and administration 

reporting in the AET workshop is discussing how teachers can utilize the information that has 

been previously entered by students in forms of their classroom journals, FFA activities, 

community service hours, and SAE projects to create chapter impact reports. The areas of focus 

for this workshop include creating a teacher journal report, creating a chapter’s profit/loss report, 

and the importance and application of a chapter’s economic value summary. The final workshop 

is classroom journaling in AET. This workshop connects what students are learning to the 

classroom to the state standards associated with their course. In this workshop, the areas of focus 

include adding agricultural courses to a students’ account, journaling classroom activities and 

projects, and how to run a classroom journal report.  

 In each workshop, the facilitator will start the workshop with a discussion on how the 

skills learned can contribute a positive impact on their overall program. These contributions can 

be then turned into positive attributions both by the local community and the teacher. The 

implementation of the skills will provide success and approval from program stakeholders. In 
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workshop 1: Usage of the AET calendar, the attribution would be allowing for administration 

and community access to a visual chapter calendar. If the calendar is actively shared with these 

groups, there could be a better understanding of the role of the agricultural education teacher and 

program. In workshop 2: SAE Grading, the attribution would be providing documented feedback 

on student’s SAEs. By contributing to student SAE evaluation, there can be a greater number of 

students working towards state and American degrees due to having strong records.  In workshop 

3: School Board & Administration Reporting, the attribution would provide documentation of 

the overall program to these stakeholders. By giving these reports, which provide student impact, 

the stakeholders would be able to see how the agricultural education program is being successful. 

This can allow for recognition of the students, teacher, and program. In workshop 4: Classroom 

Journaling, the attribution is giving students a way to reflect on their learning. This also provides 

a resource for teachers to see the impact of their teaching.  

Implementation of the Workshops 

 These workshops will be used to support early career field teachers in agricultural 

education. The workshops will be implemented in various ways throughout the upcoming year. 

The workshops will be implemented at the Indiana Association of Agricultural Educators 

(IAAE) summer conference, Ohio New Teachers Series, and with Dr. Claflin’s ASE 5225 course 

work. The goal is to implement these within the Ohio Association of Agricultural Educators in 

the future. The IAAE summer conference occurs at the beginning of June 2023 and I will be 

presenting these workshops to their preservice and early career agricultural teachers. I will be 

also presenting general information during another workshop over the AET platform. The Ohio 

New Teachers Series is conducted by Whitney Short, State Supervisor for Districts 1, 4, and 7. 

Currently, there are plans to incorporate these workshops into the 2023-2024 New Teacher 
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Series. The New Teacher Series workshops traditionally include three workshops throughout the 

school year. The audience for the New Teacher Series would include one- to three-year 

agricultural education teachers in Ohio. The workshops will be distributed with Dr. Claflin to 

look for ways of implementation into her ASE 5225 course. The initial discussions include 

coming to present to her students in spring of 2024. The audience for this presentation would be 

preservice teachers at Ohio State University. The workshops may need to be adjusted as the time 

limit to present to those students would be much shorter than the needed time to present all four 

workshops.  
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Appendix A 

Preservice Agricultural Education Teachers Survey Email 

Subject Line: Agricultural Experience Tracker Survey 
 
Hello Agricultural Education Teachers, 
 
My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 
 
As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online survey about your experiences with the AET in your 
programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. Throughout the survey you will be asked to 
report your years of service within the agricultural education field, rank your perceived 
importance of the AET through various competencies, rank your knowledge of the AET through 
various competencies, answer questions based on your usage of the AET, and basic demographic 
questions about your program. This survey will not be used for research and will remain 
anonymous. The responses will be used to determine what curriculum to create for in-service 
teachers on AET. The curriculum I am planning to develop is around the usage of AET and how 
teachers could implement the program into their classrooms.  
 
At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_bEf2dp2c49PMiTc. 
 
If you have any questions, concerns, or complaints related to the study, please feel free to email 
me at howell.482@osu.edu 
 
Thanks and have a great day! 
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Appendix B 

Preservice Agricultural Education Teachers Survey 

AET - Preservice Teachers 

Start of Block: Rank yourself on the following based on 1 being the lowest & 5 the highest  
 
Welcome Pre-Service Agriscience Education Teachers,  
 
As a pre-service Agriscience Education Teacher/FFA Advisor, you have the opportunity to 
complete a questionnaire where you will be asked to reflect on the usage and knowledge of the 
Agricultural Experience Tracker (AET). The purpose of this questionnaire is to determine the 
need for AET curriculum topics for in-service teachers. The information from the questionnaire 
will determine the decision on what topics within the AET to develop curriculum on. Individuals 
who consent to participate in the research study will have their responses analyzed by the 
research team. There is no harm or benefit to complete this voluntary, anonymous questionnaire. 
The questionnaire will take approximately 15 minutes to complete.  
 
 The Agricultural Experience Tracker (AET) for Preservice Teachers Survey 
 
Name of Investigator: Alexis Howell 
 
You are being asked to be a part of this survey due to your experience within the agricultural 
education programs. The purpose of this study is to determine the need for curriculum for 
agricultural education teachers through the AET online resource. Throughout the survey you will 
be asked to report your years of experience within the agricultural education field, rank your 
perceived importance of the AET through various competencies, rank your knowledge of the 
AET through various competencies, answer questions based on your usage of the AET, and basic 
demographic questions about you and your experiences within a high school agricultural 
education program. 
 
The survey will take approximately 10-15 minutes to complete. At any time a participant is able 
to discontinue the survey without any penalties. Within this study, there are no questions related 
to personal information or identification of you or your school. The survey will remain 
anonymous. Participants do not give up any personal legal rights by agreeing to participate in the 
survey. Participation in the survey is completely voluntary and refusal to participate will involve 
no penalty or loss of benefits. Participants may discontinue participation at any time without 
penalty or loss of benefits. 
 
If there are any questions, concerns, or complaints related to the study, please contact Alexis 
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Howell at howell.482@osu.edu 
 
If there are questions about participant rights, please contact the Office of Responsibility 
Research Practices. For research involving international participants, provide the ORRP number 
(614-688-4792) rather than (or in addition to) the toll-free telephone number, as appropriate. 
 
Do you give consent to participate in the questionnaire for the research project on the usage of 
the Agricultural Experience Tracker? 

o Yes, I give consent to participate in the research study 

o No, I do not give consent to participate in the research study 
  

Skip To: End of Survey If The Agricultural Experience Tracker (AET) for Pre Service Teachers 

Survey Name of Investigator: A... = No, I do not give consent to participate in the research study 

  

Page Break   

 Are you currently studying to become an agriscience education teacher? 

o Yes 

o No 
  

Skip To: End of Survey If Are you currently studying to become an agriscience education 

teacher? = No 

  

Page Break   

 
 Section 1: Perceived Importance of the Agricultural Experience Tracker 
  
 Please respond to the following questions regarding your perceived importance of the AET 
competencies.  
Identify the perceived level of importance for the following competencies related to the use of 
AET in your Ag Ed program.   
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  Not at all 
important 

(1) 

Slightly 
important 

(2) 

Moderately 
important (3) 

Very 
important 

(4) 

Extremely 
important 

(5) 

Grading of 
students' SAEs 

in AET 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
manual entry 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
scanner/QR 

code 

o   o   o   o   o   

Journaling 
students SAE 
hours in AET 

o   o   o   o   o   

Journaling of 
students 

classroom 
activities to 

state standards 

o   o   o   o   o   

Implementation 
of the AET 

calendar 

o   o   o   o   o   

Usage of the 
AET calendar 

o   o   o   o   o   

Record keeping 
students SAEs 

in AET 

o   o   o   o   o   
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Teaching 
students how to 

use AET for 
FFA 

participation 
tracking 

o   o   o   o   o   

  
 Identify the level of knowledge for the following competencies related to the use of AET in your 
Ag Ed program.   

  Not 
knowledgeab
le at all (1) 

Slightly 
knowledgeab

le (2) 

Moderately 
knowledgeab

le (3) 

Very 
knowledgeab

le (4) 

Extremely 
knowledgeab

le (5) 

Grading of 
students' 

SAEs in AET 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
manual entry 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
scanner/QR 

code 

o   o   o   o   o   

Journaling 
students SAE 
hours in AET 

o   o   o   o   o   

Journaling of 
students 

classroom 
activities to 

state 
standards 

o   o   o   o   o   
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Implementati
on of the 

AET calendar 

o   o   o   o   o   

Usage of the 
AET calendar 

o   o   o   o   o   

Record 
keeping 
students 

SAEs in AET 

o   o   o   o   o   

Teaching 
students how 
to use AET 

for FFA 
participation 

tracking 

o   o   o   o   o   

  

Page Break   

Section 2: Knowledge of the Agricultural Experience Tracker 
  
 Please respond to the following questions regarding your knowledge of the AET competencies.  
  
 Identify the perceived level of importance for the following competencies related to the use of 
AET in your Ag Ed program. 

  Not at all 
important 

(1) 

Slightly 
important 

(2) 

Moderately 
important (3) 

Very 
important 

(4) 

Extremely 
important 

(5) 

Teaching 
students how 

to use AET for 
SAE record 

keeping 

o   o   o   o   o   



 
Howell 85 

 

Teaching 
students how 

to use AET for 
classroom 
journaling 

o   o   o   o   o   

Usage of AET 
for award 

applications 

o   o   o   o   o   

Usage of AET 
for reporting 

for school 
board 

o   o   o   o   o   

Usage of AET 
for reporting 

for 
administration 

o   o   o   o   o   

Usage of AET 
for reporting 

for state 
reports 

o   o   o   o   o   

  
 Identify the level of knowledge for the following competencies related to the use of AET in your 
Ag Ed program. 

  Not 
knowledgea
ble at all (1) 

Slightly 
knowledgeab

le (2) 

Moderately 
knowledgeab

le (3) 

Very 
knowledgeab

le (4) 

Extremely 
knowledgeab

le (5) 

Teaching 
students how 
to use AET 

for SAE 
record 

keeping 

o   o   o   o   o   
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Teaching 
students how 
to use AET 

for classroom 
journaling 

o   o   o   o   o   

Usage of 
AET for 
award 

applications 

o   o   o   o   o   

Usage of 
AET for 

reporting for 
school board 

o   o   o   o   o   

Usage of 
AET for 

reporting for 
administratio

n 

o   o   o   o   o   

Usage of 
AET for 

reporting for 
state reports 

o   o   o   o   o   

 

Page Break   

 
  

End of Block: Rank yourself on the following based on 1 being the lowest & 5 the highest  

  
Start of Block: Usage of Agricultural Experience Tracker 

 Section 3: Usage of Agricultural Experience Tracker 
  
Please respond to the following questions regarding the usage of the AET in your agricultural 
education program.  
  
 What items would you likely use AET for? (check all that apply) 
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▢     Classroom Journaling  (1) 

▢     Student SAE Journaling  (2) 

▢     Calendar/POA Activities  (3) 

▢     Tracking Student FFA Activities  (4) 

▢     Teacher Journaling  (5) 

▢     Other  (6) __________________________________________________ 
  

End of Block: Usage of Agricultural Experience Tracker 

Start of Block: Demographics 
 
Section 4: Demographics 
  
Please respond to the following questions regarding the demographics of you and your 
agricultural education program.  
  
 Please identify your gender identity: 

o Woman 

o Man 

o Transgender 

o Non-binary/non-comforming 

o Prefer not to respond 
  
 What is your current age in years? 

________________________________________________________________ 

  
  What is your current rank in school? 

o Rank 1 (Freshman) 

o Rank 2 (Sophomore) 

o Rank 3 (Junior) 

o Rank 4 (Senior) 

o Rank 5 or more 

o Graduate Student 
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 Number of years were you enrolled in a high school agricultural education program: 

o 0  

o 1  

o 2  

o 3  

o 4  
  
Were you an FFA member at your high school? If yes is selected, please indicate the number of 
years you held FFA membership in the text box) 

o Yes  __________________________________________________ 

o No  

End of Block: Demographics 
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Appendix C 

Inservice Agricultural Education Teachers Survey Email 

Subject Line: Agricultural Experience Tracker Survey 
 
Hello Agricultural Education Teachers, 
 
My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 
 
As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online survey about your experiences with the AET in your 
programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. Throughout the survey you will be asked to 
report your years of service within the agricultural education field, rank your perceived 
importance of the AET through various competencies, rank your knowledge of the AET through 
various competencies, answer questions based on your usage of the AET, and basic demographic 
questions about your program. This survey will not be used for research and will remain 
anonymous. The responses will be used to determine what curriculum to create for in-service 
teachers on AET. The curriculum I am planning to develop is around the usage of AET and how 
teachers could implement the program into their classrooms.  
 
At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_08HdYCyACUpmzOK. 
 
If you have any questions, concerns, or complaints related to the study, please feel free to email 
me at howell.482@osu.edu 
 
Thanks and have a great day! 
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Appendix D 

Inservice Agricultural Education Teachers Survey 

AET - Inservice Teachers 

Start of Block: Rank yourself on the following based on 1 being the lowest & 5 the highest  
 Welcome Agriscience Education Teachers,  
 
As a three, four, five year Agriscience Education Teacher/FFA Advisor, you have the 
opportunity to complete a questionnaire where you will be asked to reflect on the usage and 
implementation of the Agricultural Experience Tracker (AET) in your agricultural education 
programs. The purpose of this questionnaire is to determine the need for AET curriculum topics 
for in-service teachers. The information from the questionnaire will determine the decision on 
what topics within the AET to develop curriculum on. Teachers who consent to participate in the 
research study will have their responses analyzed by the research team. There is no harm or 
benefit to complete this voluntary, anonymous questionnaire. The questionnaire will take 
approximately 15 minutes to complete.  
 
 The Agricultural Experience Tracker (AET) for In-service Teachers Survey 
 
Name of Investigator: Alexis Howell 
 
You are being asked to be a part of this survey due to your experience within the agricultural 
education programs. The purpose of this study is to determine the need for curriculum for 
agricultural education teachers through the AET online resource. Throughout the survey you will 
be asked to report your years of service within the agricultural education field, rank your 
perceived importance of the AET through various competencies, rank your knowledge of the 
AET through various competencies, answer questions based on your usage of the AET, and basic 
demographic questions about your program. 
 
The survey will take approximately 10-15 minutes to complete. At any time a participant is able 
to discontinue the survey without any penalties. Within this study, there are no questions related 
to personal information or identification of you or your school. The survey will remain 
anonymous. Participants do not give up any personal legal rights by agreeing to participate in the 
survey. Participation in the survey is completely voluntary and refusal to participate will involve 
no penalty or loss of benefits. Participants may discontinue participation at any time without 
penalty or loss of benefits. 
 
If there are any questions, concerns, or complaints related to the study, please contact Alexis 
Howell at howell.482@osu.edu 
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If there are questions about participant rights, please contact the Office of Responsibility 
Research Practices. For research involving international participants, provide the ORRP number 
(614-688-4792) rather than (or in addition to) the toll-free telephone number, as appropriate. 
 
Do you give consent to participate in the questionnaire for the research project on the usage of 
the Agricultural Experience Tracker? 

o Yes, I give consent to participate in the research study 

o No, I do not give consent to participate in the research study 
  

Skip To: End of Survey If The Agricultural Experience Tracker (AET) for In Service Teachers 

Survey Name of Investigator: Al... = No, I do not give consent to participate in the research 

study 

  

Page Break   

Are you currently in your 3rd, 4th, or 5th year of teaching agricultural education? 

o Yes  

o No  
  

Skip To: End of Survey If Are you currently in your 3rd, 4th, or 5th year of teaching agricultural 

education? = No 

  

Page Break   

 
Section 1: Perceived Importance of the Agricultural Experience Tracker 
  
Please respond to the following questions regarding your perceived importance of the AET 
competencies.  
  
Identify the perceived level of importance for the following competencies related to the use of  
AET in your Ag Ed program.   
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  Not at all 
important 

(1) 

Slightly 
important 

(2) 

Moderately 
important (3) 

Very 
important 

(4) 

Extremely 
important 

(5) 

Grading of 
students' SAEs 

in AET 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
manual entry 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
scanner/QR 

code 

o   o   o   o   o   

Journaling 
students SAE 
hours in AET 

o   o   o   o   o   

Journaling of 
students 

classroom 
activities to 

state standards 

o   o   o   o   o   

Implementation 
of the AET 

calendar 

o   o   o   o   o   

Usage of the 
AET calendar 

o   o   o   o   o   

Record keeping 
students SAEs 

in AET 

o   o   o   o   o   
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Teaching 
students how to 

use AET for 
FFA 

participation 
tracking 

o   o   o   o   o   

  
  
Identify the level of knowledge for the following competencies related to the use of AET in your  
Ag Ed program.   

  Not 
knowledgeab
le at all (1) 

Slightly 
knowledgeab

le (2) 

Moderately 
knowledgeab

le (3) 

Very 
knowledgeab

le (4) 

Extremely 
knowledgeab

le (5) 

Grading of 
students' 

SAEs in AET 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
manual entry 

o   o   o   o   o   

Journaling 
students FFA 
activities in 

AET via 
scanner/QR 

code 

o   o   o   o   o   

Journaling 
students SAE 
hours in AET 

o   o   o   o   o   

Journaling of 
students 

classroom 
activities to 

state 
standards 

o   o   o   o   o   
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Implementati
on of the 

AET calendar 

o   o   o   o   o   

Usage of the 
AET calendar 

o   o   o   o   o   

Record 
keeping 
students 

SAEs in AET 

o   o   o   o   o   

Teaching 
students how 
to use AET 

for FFA 
participation 

tracking 

o   o   o   o   o   

  

Page Break   

 
Section 2: Knowledge of the Agricultural Experience Tracker 
  
 Please respond to the following questions regarding your knowledge of the AET competencies.  
  
Identify the perceived level of importance for the following competencies related to the use of  
AET in your Ag Ed program. 

  Not at all 
important 

(1) 

Slightly 
important 

(2) 

Moderately 
important (3) 

Very 
important 

(4) 

Extremely 
important 

(5) 

Teaching 
students how 

to use AET for 
SAE record 

keeping 

o   o   o   o   o   
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Teaching 
students how 

to use AET for 
classroom 
journaling 

o   o   o   o   o   

Usage of AET 
for award 

applications 

o   o   o   o   o   

Usage of AET 
for reporting 

for school 
board 

o   o   o   o   o   

Usage of AET 
for reporting 

for 
administration 

o   o   o   o   o   

Usage of AET 
for reporting 

for state 
reports 

o   o   o   o   o   

  
  
Identify the level of knowledge for the following competencies related to the use of AET in your  
Ag Ed program. 

  Not 
knowledge
able at all 

(1) 

Slightly 
knowledgeab

le (2) 

Moderately 
knowledgeab

le (3) 

Very 
knowledgeab

le (4) 

Extremely 
knowledgeab

le (5) 

Teaching 
students how 

to use AET for 
SAE record 

keeping 

o   o   o   o   o   
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Teaching 
students how 

to use AET for 
classroom 
journaling 

o   o   o   o   o   

Usage of AET 
for award 

applications 

o   o   o   o   o   

Usage of AET 
for reporting 

for school 
board 

o   o   o   o   o   

Usage of AET 
for reporting 

for 
administration 

o   o   o   o   o   

Usage of AET 
for reporting 

for state 
reports 

o   o   o   o   o   

  
  

Page Break   

 

End of Block: Rank yourself on the following based on 1 being the lowest & 5 the highest  

  
Start of Block: Usage of Agricultural Experience Tracker 

 Section 3: Usage of Agricultural Experience Tracker 
  
Please respond to the following questions regarding the usage of the AET in your agricultural 
education program.  
  
 How often do you use AET specifically for classroom instruction? 
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o Daily  

o 2-3 times a week  

o Once a week  

o Once a month  

o Never  
  
 How often do you use AET specifically for FFA activities? 

o Daily  

o 2-3 times a week 

o Once a week 

o Once a month 

o Never 
  
How often do you use AET specifically for SAE record keeping? 

o Daily 

o 2-3 times a week 

o Once a week 

o Once a month 

o Never  
  
 What items do you use AET for? (check all that apply) 

▢     Classroom Journaling  

▢     Student SAE Journaling 

▢     Calendar/POA Activities  

▢     Tracking Student FFA Activities 

▢     Teacher Journaling 

▢     Other  __________________________________________________ 
  
 In the text box below, please describe why you use AET 
 in your program? 

________________________________________________________________ 
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________________________________________________________________ 

  
 What are areas of AET that are most beneficial to your program? 

________________________________________________________________ 

  

End of Block: Usage of Agricultural Experience Tracker 

  
Start of Block: Demographics 

 Section 4: Demographics 
  
Please respond to the following questions regarding the demographics of you and your 
agricultural education program.  
  
 Please identify your gender identity: 

o Woman 

o Man  

o Transgender 

o Non-binary/non-comforming 

o Prefer not to respond  
  
 What is your current age in years? 

________________________________________________________________ 

  
 Number of years you have taught in the classroom? (Including this year) 

________________________________________________________________ 

 Average size of the high school graduating classes at the school you are currently teaching at: 

o 1-100 

o 101-200 

o 201-300 

o 301 or greater 
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 Current number of teachers in Ag  Ed Department at the school you are currently teaching at: 

________________________________________________________________ 

  

End of Block: Demographics 
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Appendix E 

Preservice Agricultural Education Teachers Email #2 

Hello Preservice Agricultural Education Teachers, 
 
My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 
 
I hope this email finds you well. I just wanted to follow up on my email from a couple of weeks 
ago inviting you to participate in a questionnaire. I know this time of the year is extremely hectic 
as we are returning back to classes, so I just wanted to gently remind you about the opportunity 
to participate in this questionnaire. 
 
As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online survey about your experiences with the AET in your 
programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. Throughout the survey you will be asked to 
report your years of service within the agricultural education field, rank your perceived 
importance of the AET through various competencies, rank your knowledge of the AET through 
various competencies, answer questions based on your usage of the AET, and basic demographic 
questions about your program. This survey will not be used for research and will remain 
anonymous. The responses will be used to determine what curriculum to create for in-service 
teachers on AET. The curriculum I am planning to develop is around the usage of AET and how 
teachers could implement the program into their classrooms.  
 
At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_bEf2dp2c49PMiTc. 
 
The questionnaire will be closing in two weeks on January 31st, 2023. 
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Appendix F 

Inservice Agricultural Education Teachers Email #2 

Greetings Ohio Ag Teachers! 
  
My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 
 
I hope this email finds you well. I just wanted to follow up on my email from a couple of weeks 
ago inviting you to participate in a questionnaire . I know this time of the year is extremely 
hectic as we are returning from the holidays, so I just wanted to gently remind you about the 
opportunity to participate in this questionnaire. 

As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online questionnaire about your experiences with the AET in 
your programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. For this study, I am looking for teachers 
who are third, fourth, or fifth year teachers to complete the questionnaire. Throughout the survey 
you will be asked to report your years of service within the agricultural education field, rank 
your perceived importance of the AET through various competencies, rank your knowledge of 
the AET through various competencies, answer questions based on your usage of the AET, and 
basic demographic questions about your program. This survey will not be used for research and 
will remain anonymous. The responses will be used to determine what curriculum to create for 
in-service teachers on AET. The curriculum I am planning to develop is around the usage of 
AET and how teachers could implement the program into their classrooms.  

At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_08HdYCyACUpmzOK. 

The questionnaire will be closing in two weeks on January 31st, 2023. If you have any 
questions, concerns, or complaints related to the study, please feel free to email me at 
howell.482@osu.edu  

Thanks and have a great day! 
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Appendix G 

Preservice Agricultural Education Teachers Final Email 

Hello Preservice Agricultural Education Teachers, 
 
My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 
 
I hope this email finds you well. I just wanted to follow up on my email from a couple of weeks 
ago inviting you to participate in a questionnaire. This is my final reminder as the questionnaire 
will be closing tomorrow!  
 
As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online survey about your experiences with the AET in your 
programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. Throughout the survey you will be asked to 
report your years of service within the agricultural education field, rank your perceived 
importance of the AET through various competencies, rank your knowledge of the AET through 
various competencies, answer questions based on your usage of the AET, and basic demographic 
questions about your program. This survey will not be used for research and will remain 
anonymous. The responses will be used to determine what curriculum to create for in-service 
teachers on AET. The curriculum I am planning to develop is around the usage of AET and how 
teachers could implement the program into their classrooms.  
 
At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_bEf2dp2c49PMiTc. 
 
The questionnaire will be closing tomorrow on January 31st, 2023. 
 
 
 
 



 
Howell 103 

 

Appendix H 

Inservice Agricultural Education Teachers Final Email 

Greetings Ohio Ag Teachers! 

My name is Alexis Howell and I am an agricultural education teacher at Evergreen Local 
Schools in District 1. Currently, I am also a graduate student through the Ohio State University. 

I hope this email finds you well. I just wanted to follow up on my email from a couple of weeks 
ago inviting you to participate in a questionnaire. This will be my final email inviting you to 
participate as the questionnaire will close tomorrow! 
 
As part of my graduate work, I am collecting data around in-service and preservice teachers with 
their knowledge and implementation of the Agricultural Experience Tracker (AET) in their 
agricultural education program. I would greatly appreciate it if you would take 10-15 minutes of 
your time to complete this brief online questionnaire about your experiences with the AET in 
your programs. The purpose of this study is to determine the need for curriculum for agricultural 
education teachers through the AET online resource. For this study, I am looking for teachers 
who are third, fourth, or fifth year teachers to complete the questionnaire. Throughout the survey 
you will be asked to report your years of service within the agricultural education field, rank 
your perceived importance of the AET through various competencies, rank your knowledge of 
the AET through various competencies, answer questions based on your usage of the AET, and 
basic demographic questions about your program. This survey will not be used for research and 
will remain anonymous. The responses will be used to determine what curriculum to create for 
in-service teachers on AET. The curriculum I am planning to develop is around the usage of 
AET and how teachers could implement the program into their classrooms.  
At any time a participant is able to discontinue the survey without any penalties. Within this 
study, there are no questions related to personal information or identification of you or your 
school. The survey will remain anonymous. Participants do not give up any personal legal rights 
by agreeing to participate in the survey. Participation in the survey is completely voluntary and 
refusal to participate will involve no penalty or loss of benefits. Participants may discontinue 
participation at any time without penalty or loss of benefits. 
The link to the survey is attached here, 
https://osu.az1.qualtrics.com/jfe/form/SV_08HdYCyACUpmzOK. 
 
The questionnaire will be closing tomorrow on January 31st, 2023. 
 
If you have any questions, concerns, or complaints related to the study, please feel free to email 
me at howell.482@osu.edu 

Thanks and have a great day! 
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Appendix I 

Curriculum Guide Template  

 
Length of Workshop: 
 
Background: 

Standards for Student Application in Ag Ed Program: 

How to Meet Standards:  

Lesson Objectives: 

Keywords/Vocabulary: 

Equipment Needed: 

Resources: 

Teaching Procedures 

Presentation - For Facilitators 

Competencies Methods 

  

  

  

  

Anticipated Challenges for Participants:  

Application - For Teacher Workshop Participants 

Competencies Activities 

  

  

  
 
Evaluation 

References 
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Appendix J:  

Workshop #1 Teacher Handout 

Workshop #1 - Using the AET Calendar 

Background: On AET, there is a calendar option where teachers and selected students can 
manage to have a way to track events and activities. The calendar is a way to post events for 
teachers, students, parents, and community members. The calendar allows teachers to publish 
their chapter calendar to their AET based website for community outreach. The calendar is also a 
way to initiate the National Chapter Application requirements prior to having to fill out the 
application for state or national submission.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.4.2.    Select and use software applications to locate, record, analyze and present 
information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.8.2.    Select and organize resources to develop a product or a service. 
 
Lesson Objectives: 

● Explain how to create events on the AET Calendar 
● Explain how to add students to allow them access to edit the AET Calendar 

 
Keywords: AET Calendar, Manual Entry, National Chapter Application 
 
Resources: 

● National Chapter Apps & POAs - https://www.theaet.com/page.aspx?ID=294 
● AET Website - https://theaet.com/page.aspx?ID=308 
● Student Leadership - http://library.theaet.com/watch/SRNwY6FdxxUsS4wD4h866m 

 
Competencies  

1. Usage of the AET Calendar 
2. Implementation of the AET Calendar 

 
Adding Events to the AET Calendar 

1. Log into AET under teacher login. 
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2. Click on “Tracker” and then “Calendar - Program of Activities” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. Click on the date number to enter an event or activity.  

  

 

 

 

 

 

 

4. Choose the “Activity Type”, enter the “Name of Activity”, “Location”, “Time of Event”, 
and choose “Committee Delegation”. Note - the committee delegation is not a 
requirement unless the calendar is going to be connected to the National Chapter 
Application.  

 
Example Event - General Livestock Practice 
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5. Click “Save” on the event.  
6. To publish to the website, if the chapter utilizes the AET website feature, click on the 

specific event that was just created.  
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

7. Check the box to “Publish Event’s Portfolio on Chapter Website” 
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8. Click “Save” at the top of the page.  
 

Student Access to Editing Calendar 

The AET Calendar can be operated by students. Teacher’s can select specific students to have 
access to create calendar events along with editing ones already on the calendar.  

1. Log into the teacher account of AET. 
2. Click on the “Tracker” option.  
3. 3. Click on the “Manage student access to assist in program management” 
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4. To add a student, click the drop down and select the student.  
5. Click “Add”. The student will now have access to add events to the calendar.  

 
Students’ Access to the Calendar 

All of the students within your program can access the calendar. To access the calendar, students 
log into their AET account. On the home page, click on “Calendar” on the right hand side of the 
page.  

Students are able to see any event the teacher or another student who has access to edit the 
calendar has entered.  
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Using the Calendar to Take Attendance 
 
Teacher’s Side 

1. Log into the Teacher’s Account on AET 
2. Click on “Tracker” 

3. Click on “Calendar - Program of Activities” 

 
4. Click on any event that is listed in your calendar.  
5. Click on “Participants” 
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6. Choose the “Activity Type”, “Level”, number of hours, and participation value. 

Participation value would only be used if your chapter does a point system.  

 
7. Place your cursor in the Student Barcode/Name area and then type the student’s last name 

until their name appears.  
8. Once the name appears, click on the student’s name to add them to the attendance list for 

that activity.  
 
Student’s Side 
Note - the student must have access to edit the calendar to be able to take attendance.  

1. Log into student’s AET account.  
2. Click on “Calendar” in the top left hand corner. 
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3. Repeat steps 4-8 from the Teacher Section on how to take attendance.  
 
Calendar to National Chapter Application 

The AET calendar is set up to mirror the FFA National Chapter Application. As the event 
is added into the calendar, a committee can be selected for the national chapter application. After 
the event has been saved into the calendar, the members who were selected to edit the calendar 
may also edit the goals, plans, outcomes, results, evaluations, and photos that correspond to the 
national chapter application.  

 
 
 
 

 

 

 

 

 

 

 

References 
● National Chapter Apps & POAs - https://www.theaet.com/page.aspx?ID=294 
● AET Website - https://theaet.com/page.aspx?ID=308 
● Student Leadership - http://library.theaet.com/watch/SRNwY6FdxxUsS4wD4h866m 
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Appendix K 

Workshop #1 Evaluation Form 

 
Workshop #1 - Using the AET Calendar Evaluation Form 

 
Date Completed the Workshop:     Facilitator’s Name:      
 

Please indicate your agreement/disagreement with the following statements by circling the appropriate 
number.  

General Statements  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The information was relevant to 
my professional development 
needs 

1 2 3 4 5 N/A 

The knowledge learned here 
today will be applied to your 
work 

1 2 3 4 5 N/A 

You would recommend this 
workshop to others 

1 2 3 4 5 N/A 

 

Presenter/Teaching  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The presenter was well 
prepared 

1 2 3 4 5 N/A 

The presenter presented 
information clearly and 
logically 

1 2 3 4 5 N/A 
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The teaching style was 
effective 

1 2 3 4 5 N/A 

The presentation format was 
suitable for the content 

1 2 3 4 5 N/A 

Opportunity was made for 
participant engagement 

1 2 3 4 5 N/A 

Visual and handouts were 
easily legible, relevant, and 
helpful 

1 2 3 4 5 N/A 

 
Follow Up Questions 
 

1. What was the most beneficial area of instruction today?       
            
            

 
2. What was your favorite part of today’s AET Calendar workshop?     

            
             

 
3. What are ways for improvement with this workshop for the future?     

            
             

 
 
Additional comments:            
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Appendix L 

Workshop #2 Teacher Handout 

Workshop #2 - Grading Student SAEs in AET 

Background: A part of the three circle agricultural education model, there is a section on 
students’ supervised agricultural experiences. Within the AET, teachers are able to evaluate 
students’ supervised agricultural experiences based on the records they have in the AET 
program. The grading system is accessible for teachers in both the website platform and the AET 
application. By grading students’ supervised agricultural experiences via the AET, students can 
receive feedback on their records as they are working through the projects instead of waiting 
until a student applies for higher degrees and awards.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.4.5.    Use information technology tools to maintain, secure and monitor business 
records. 

● 1.9.1.    Create, analyze and interpret financial documents (e.g., budgets, income 
statements). 

● 1.9.3.    Review and summarize savings, investment strategies and purchasing options 
(e.g., cash, lease, finance, stocks, bonds). 

● 1.9.8.    Identify income sources and expenditures. 
 
Lesson Objectives: 

● Explain the project grading report of students 
● Demonstrate how to complete a student evaluation on a students’ supervised agricultural 

experiences 
 
Keywords/Vocabulary: Student Grading Report, Project Grading Report, Student Evaluation 
 
Equipment Needed: 

● Internet/Wifi Access 
● Computer/Charger 
● Projector/Screen 
● Participant practice AET accounts 
● Participants computers/chargers 

 
Resources: 

● Grading Students SAEs - https://theaet.com/page.aspx?ID=259 
● SAE Grading Rubrics - https://theaet.com/SAERubrics 
● Supervisor, Mentor, or Industry Leader - 

http://library.theaet.com/watch/gKdca9LE9z7F2fMCp3oRo2 
● See Appendix L for Workshop Handout 

 
Competencies  
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● Grading of students’ SAEs in AET 
Accessing Project Grading Reports 

1. Log into Teacher AET Account 
2. Click “Reports” 

3. Under “Student Engagement Reports”, click on “Project Grading Reports” 

 
4. The Project Grading Report allows for individual reports on each student with each of 

their projects that are listed in AET.  
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Items an instructor can see in the Project Grading Report: 
A. Student’s Name 
B. Student’s SAE Project Name 
C. Type of SAE the project is 
D. Sub-Type refers to the category the SAE is listed under 
E. Active means the project is open for journal and financial entries 
F. Overall Date Range refers to when the project was started to when the last journal or 

financial entry was made 
G. Plan/Budget refers to the students’ SAE plan and budget for the project 
H. Journal refers to the number of journal hours, number of entries, and the number of skills 

made in the SAE project 
I. Financial refers the amount of money entered into the project and the number of entries 

made in the project 
J. Files are the number of photos a student has uploaded for the project 
K. Videos are the number of videos uploaded for the project 
L. Number of Evaluations are based on the number of SAE evaluations a teacher or the 

student’s supervisor has made on the project.  
M. Annual Review/SCK/SAE Report/Evaluate refer to the student’s annual review for the 

project, skills, competencies, and knowledge attained through the project, the finalized 
report of the SAE project, and the teacher/supervisor evaluations 

 
The Project Grading Report allows an instructor to the items related to a students’ SAEs. This is 
the location an instructor can get a quick overview of their students to see what has been 
completed or not completed.  
 
For example, a student will have a green check on items that are completed and a red X on items 
that are not completed (see image below) 
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Completing a Student SAE Evaluation via AET 

1. Log into Teacher Account on AET 
2. Click on “Reports” 

3. Under “Student Management Reports”, click on “Project Grading Report” 
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4. Choose a student you wish to complete an evaluation on. Click on the “Evaluation” 

button on the far right hand side of the screen. The button is labeled with an “ABCDE” 
 
 
 
 
 

 
5. Complete the evaluation form for the students’ project. Be sure you are evaluating the 

correct project based on the student.  
 
Part #1 of Screen 
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Part #2 of Screen 
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If a student does not have any competencies listed under their project, (Example above - Under 
“Raising Rabbits”) they did not select any competencies in the SAE plan when setting up their 
project. They will need to add competencies to appear on their evaluation form.  
 
Teachers can upload photos directly to this evaluation form if they choose to do so.  
 
Note - As the instructor, you can use this evaluation form to evaluate the SAE both on and off 
site of the student’s SAE project. If you choose to use this evaluation form for when you go to 
the site of their SAE project, you can add in your extended contract hours and miles traveled. 
This will automatically transfer to your teacher hours in AET as long as the box at the bottom is 
checked.  
 

6. Once the evaluation is completed, check the corresponding boxes at the bottom that the 
instructor wishes to notify and hit “Save Evaluation”.  

 

 
 
Accessing the Student Grading Report 

1. Log into AET using the Teacher’s Account 
2. Click on “Reports” 

 
3. Under “Student Engagement Reports”, click on “Student Grading Report” 
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4. The “Project Grading Report” and “Student Grading Report” are similar, however, the 
instructor is able to see more of the overall AET program in “Student Grading Report”. In 
the “Project Grading Report”, the instructor only sees the student’s SAE projects. When 
the instructor opens the report, they can select the date range they want to look at.  

 
 
Items an instructor can see in the Student Grading Report (based on the date range selected): 

A. Student’s name 
B. Number of logins  
C. Number of classes enrolled in 
D. The percentage of contact information the student has completed on AET 
E. The percentage of their FFA information completed such as membership information 
F. Access to their AET Resume 
G. Number of classroom journal hours/entries the student has completed 
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H. Number of FFA Activities hours/entries the student has completed 
I. Number of community service hours/entries the student has completed 
J. The amount of financial dollars and number of entries the student has entered in on their 

SAEs (this is a total number across a student’s SAE projects) 
K. The number of journal hours and entry numbers for their SAE project (this is a total 

number across a student’s SAEs) 
L. Total number of entries entered - classroom, FFA, community service, finances, and SAE 

hours 
M. Access to student’s record books 

 
This report gives an overview of a student’s AET. Teachers can use this page to quickly access if 
students are entering journals and finances into AET.  
 
5. If a teacher chooses, they can send an AET message or email to students who have “Zero 
Logins”, “Zero Entries” or “Zero SAE Records”. Click on the corresponding “Start” button at the 
top of the page to be transferred to the messaging area of AET. Remember this is based on the 
date range. 

 
 
 
 
Student’s Accessing Their Evaluations 

1. Log into a student’s AET account 
2. Click on “Profile” 
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3. Under “Your Activities”, click on “Project/Experience Manager (SAE, WBL)” 

 

 
4. Click on “View SAE Assessments” in the top right corner. 
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5. Click on “View” to see the corresponding SAE Evaluation.  

6. This will pull up the evaluation a teacher or supervisor has given a student based on their 
SAE project.  
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Appendix M 

Workshop #2 Evaluation Form 

Workshop #2 - Grading Students’ SAEs via AET 
 

Date Completed the Workshop:     Facilitator’s Name:      
 

Please indicate your agreement/disagreement with the following statements by circling the appropriate 
number.  

General Statements  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The information was relevant to 
my professional development 
needs 

1 2 3 4 5 N/A 

The knowledge learned here 
today will be applied to your 
work 

1 2 3 4 5 N/A 

You would recommend this 
workshop to others 

1 2 3 4 5 N/A 

 

Presenter/Teaching  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The presenter was well 
prepared 

1 2 3 4 5 N/A 

The presenter presented 
information clearly and 
logically 

1 2 3 4 5 N/A 

The teaching style was 
effective 

1 2 3 4 5 N/A 



 
Howell 127 

 

The presentation format was 
suitable for the content 

1 2 3 4 5 N/A 

Opportunity was made for 
participant engagement 

1 2 3 4 5 N/A 

Visual and handouts were 
easily legible, relevant, and 
helpful 

1 2 3 4 5 N/A 

 
Follow Up Questions 
 

1. What was the most beneficial area of instruction today?       
            
            

 
2. What was your favorite part of today’s workshop?       

            
             

 
3. What do you feel would be the next best step in learning how to utilize AET?    

            
            

 
4. What are ways for improvement with this workshop for the future?     

            
             

 
 
Additional comments:            
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Appendix N 

Workshop #3 Teacher Handout 

Workshop #3 - School Board & Administration Reporting in AET 
 
Background: In AET, there are several options in the teacher’s account for reports that can 
benefit the program. The reports can be used for several different audiences including, students, 
parents, alumni, advisory boards, administration, and school boards. If your program is actively 
using AET, the data is already in the system to create the reports.  
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources  

● 1.4.2.    Select and use software applications to locate, record, analyze and present 
information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.8.2.    Select and organize resources to develop a product or a service 
 
Lesson Objectives: 

● Demonstrate how to create a Teacher Journal Report 
● Explain how to run a Chapter Profit/Loss Report 
● Explain the importance of an Economic Impact Summary 

 
Keywords/Vocabulary: Economic Impact Summary, Chapter Profit/Loss, Teacher Journal 
Report 
 
Resources: 

● Workshop #3 Teacher Handout 
 
Competencies 

● Usage of the AET for reporting to administration 
● Usage of the AET for reporting to school board 

 
How to Create a Teacher Journal Report 

1. Log into Teacher’s AET Account 
2. Click on “Reports” 
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3. Under “Program Reports”, click on “Program/Teacher Reports” 

 
4. Click on “Teacher Journal Report” 
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5. Select the date range and teacher you wish to see. 

6. The top table is a summary of the teacher’s hours based on categories, such as SAE visits, 
Professional Development, etc 

 

 
 

7. The bottom table is each individual journal entry that the teacher has made. 
 

 



 
Howell 131 

 

 
 

8. By clicking the “Generate PDF” button, you can have a pdf document with all of your 
entries.  

 
Note - To enter Teacher Journals, go to “Tracker” tab on the teachers account and select “Record 
Teacher activities to support your contract” 
 
How to Run a Chapter Profit/Loss Report 

1. Log into Teacher’s AET Account 
2. Click on “Reports” 

3. Under “Program Reports”, click on “Economic Value Reports” 
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4. Click on “Chapter Profit/Loss (P/L)” 

 
5. In the Chapter Profit/Loss Report, you can see what your students have invested and 

made through their SAE projects. This report also gives multiple years to see the change 
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from year to year. 

 
The report is set up in the same format as the profit and loss reports for student’s record books.  
 
How to Create an Economic Impact Summary 

1. Log into Teacher AET Account 
2. Click on “Reports” 

3. Under “Program Reports”, click on “Economic Value Reports” 
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4. Choose the range of years you want to look at. It is encouraged you run a report with the 
same “From:” and “To:” year until you understand the report. Click “PDF” 

 
5. This will download a PDF document to your computer. 
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This 

report is a front and back PDF that gives an overall view of the program. There is data on 
student’s SAEs, investment into the program both FFA and SAE, and economic impact 
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Appendix O 

Workshop #3 Evaluation Form 

Workshop #3 - School Board & Administration Reporting in AET 
 

Date Completed the Workshop:     Facilitator’s Name:      
 

Please indicate your agreement/disagreement with the following statements by circling the appropriate 
number.  

General Statements  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The information was relevant to 
my professional development 
needs 

1 2 3 4 5 N/A 

The knowledge learned here 
today will be applied to your 
work 

1 2 3 4 5 N/A 

You would recommend this 
workshop to others 

1 2 3 4 5 N/A 

 

Presenter/Teaching  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The presenter was well 
prepared 

1 2 3 4 5 N/A 

The presenter presented 
information clearly and 
logically 

1 2 3 4 5 N/A 

The teaching style was 
effective 

1 2 3 4 5 N/A 
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The presentation format was 
suitable for the content 

1 2 3 4 5 N/A 

Opportunity was made for 
participant engagement 

1 2 3 4 5 N/A 

Visual and handouts were 
easily legible, relevant, and 
helpful 

1 2 3 4 5 N/A 

 
Follow Up Questions 
 

1. What was the most beneficial area of instruction today?       
            
            

 
2. What was your favorite part of today’s workshop?       

            
             

 
3. What do you feel would be the next best step in learning how to utilize AET?    

            
            

 
4. What are ways for improvement with this workshop for the future?     

            
             

 
 
Additional comments:            
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Appendix P 

Workshop #4 Teacher Handout 

Workshop #4 - Classroom Journaling in AET 
 

Background: On AET, there are several options for journaling various classroom, FFA, and 
SAE hours. Journaling allows for students to track their participation in the various categories. 
Teachers are able to run reports based on the journaling categories to track participation of their 
students. Classroom journaling allows teachers to see what standards the students are meeting 
through lessons of instruction and classroom activities or projects. When journaling classroom 
instruction, students are required to connect their learning to Ohio standards. (Depending on 
what state your account is connected to will determine the standards associated with the AET 
classroom journaling.) 
 
Standards for Student Application in Ag Ed Program: Agricultural, Food, & Natural 
Resources 

● 1.2.5.   Communicate information (e.g., directions, ideas, vision, workplace expectations) 
for an intended audience and purpose. 

● 1.2.6.   Use proper grammar and expression in all aspects of communication. 
● 1.4.2.   Select and use software applications to locate, record, analyze and present 

information (e.g., word processing, e-mail, spreadsheet, databases, presentation, Internet 
search engines). 

● 1.4.5.    Use information technology tools to maintain, secure and monitor business 
records. 

 
Lesson Objectives: 

● Explain how the Ohio standards connect to classroom journaling 
● Demonstrate how to create a classroom journal 
● Explain how to run a classroom journal report 

 
Keywords/Vocabulary: Journaling, Ohio Standards 
 
Equipment Needed: 

● Internet/Wifi Access 
● Computer/Charger 
● Projector/Screen 
● Participant practice AET accounts 
● Participants computers/chargers 

 
Resources: 
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● How to Journal - http://library.theaet.com/watch/42rLmxtJEYQiLQeSwDwBnB 
 
Competency: 

● Teaching Students How to Use AET for Classroom Journaling 
 
How to Setup Your Agricultural Courses 

1. Log into your teacher AET account. 
2. Click on “Profile” 

3. Under “Your School”, click on “Set up the courses that are taught at your school”. 
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4. Click on “New Course” 

5. Complete the options that appear on the screen - Teacher, First Day of Classes, Last Day 
of Classes, Primary Pathway of your Program, Class Type, Class Name, Section/Period, 
Credit Hours, Dual Credit, and Lesson Template.  
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Note - The Lesson Template option allows you to select if you would like to upload your lesson 
plans, notes, PowerPoints to AET for student access too.  
 

6. Click “Save” to add the course. 
7. Repeat steps four and five for all of your courses.  

 
Adding Students to their Agricultural Courses 

1. Log into a student’s account 
2. Click on “Profile” 

 

3. Under “About You”, click on “Record your class schedule”. 
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4. Select the “Pathway” for your program/the course they are trying to add. 

 

5. Click on “Add Class” 
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6. Click “Add” on the corresponding course the student is trying to enroll in.  

 
Note - If a student is in two different courses, they will need to repeat steps 4-6 to add the 
additional courses.  
 
Teachers must have their courses set up on the teacher side before students will be able to add 
the courses to their accounts. Teachers will need to create new courses each year in their 
accounts.  
 
Journaling Classroom Projects & Activities 

1. Log into a student’s account 
2. Click on “Journal” 
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3. Under “Your Time Entries”, click on “Time in classroom activities” 

 
4. Complete the fillable information on the screen - date of activity, class, unit/topic, 

activity/level, description/reflection, time spent, and mastery level. Reminder students to 
check grammar and spelling in the description area.  
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5. Click “Save” at the bottom of the screen.  

 
Note - Any type of journaling for students (classroom, committee, office, FFA activities, or 
SAE) are all very similar. Students must be cautious when choosing the appropriate journal type 
in step number three.  
 
Running Classroom Journaling Reports 

1. Log into Teacher account 
2. Click on “Reports” 
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3. Under “Student Engagement Reports”, click on “Student Detail Reports” 

 
4. Click on “Journal List” 

 

 

 



 
Howell 147 

 

5. Fill in the date range you wish to run a report for. 
 

 
 
 

6. Change the Activity Type to “Course-related Activity” 
 
 
 
 
 
 
 
 
 
 
 

 
7. Choose a sub-type if you wish. A subtype would allow you to run a report on a specific 

course. 
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8. The report will allow you to print by selecting the “Print” button. You can also search by 
specific grades by checking the various boxes in the right hand side of the screen.  
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Appendix Q 

Workshop #4 Evaluation Form 

Workshop #4 - Classroom Journaling in AET 
 

Date Completed the Workshop:     Facilitator’s Name:      
 

Please indicate your agreement/disagreement with the following statements by circling the appropriate 
number.  

General Statements  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The information was relevant to 
my professional development 
needs 

1 2 3 4 5 N/A 

The knowledge learned here 
today will be applied to your 
work 

1 2 3 4 5 N/A 

You would recommend this 
workshop to others 

1 2 3 4 5 N/A 

 

Presenter/Teaching  

  Strongly 
Disagree 

Disagree Neutral Agree Strongly 
Agree 

N/A 

The presenter was well 
prepared 

1 2 3 4 5 N/A 

The presenter presented 
information clearly and 
logically 

1 2 3 4 5 N/A 

The teaching style was 
effective 

1 2 3 4 5 N/A 
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The presentation format was 
suitable for the content 

1 2 3 4 5 N/A 

Opportunity was made for 
participant engagement 

1 2 3 4 5 N/A 

Visual and handouts were 
easily legible, relevant, and 
helpful 

1 2 3 4 5 N/A 

 
Follow Up Questions 
 

1. What was the most beneficial area of instruction today?       
            
            

 
2. What was your favorite part of today’s workshop?       

            
             

 
3. What do you feel would be the next best step in learning how to utilize AET?    

            
            

 
4. What are ways for improvement with this workshop for the future?     

            
             

 
 
Additional comments:            
             
             
 
 

 


